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Increasing collaboration between home and school is often recommended as one way of improving 
children's learning and experience of school. 

Continuing the theme of an earlier TLA research summary on parental involvement in children's learning, in this 
summary we look at a project* which explored exactly how children might benefit if teachers learned more about 
children's lives outside school and parents learned more about life in school. 

The 'Home-school knowledge exchange' (HSKE) project set out to answer a number of important questions 
thrown up by previous research:

how can schools communicate better with parents? 
what kinds of knowledge exist in children's lives outside of school which could be used to help their learning? 
what are the best ways of increasing the flow of knowledge from home to school? 
can improving home-school knowledge exchange have a direct impact on children's attainment?

Parent interviews and consultation with school staff in twelve primary schools in Bristol and Cardiff revealed 
four types of knowledge that could be exchanged:

knowledge of the curriculum and different teaching methods 
knowledge of culture and expectations at a new school 
parents' knowledge of their child's personality, needs, strengths and vulnerabilities 
children's knowledge of their learning preferences, passions and interests.

When planning their project, the researchers took account of the fact that many 'home-school projects' have seen 
knowledge go from school to home, but have found it difficult to transfer knowledge the other way. They 
therefore tried to ensure that the exchange of knowledge was reciprocal. Their study looked at how these 
different kinds of knowledge exchange could engage children more in their learning both by making it more 
relevant to their lives and by encouraging their parents to take a greater interest in that learning. 
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The summary explores the positive impact the project had on children's learning, the schools' relationships with 
parents and the parents' understanding of their children's learning. It also looks in more detail at the kinds of 
knowledge which were shared between home and school and the ways in which such exchanges can happen. The 
case studies provide further examples of how exchange has been facilitated by schools - including working with 
families who are often described as 'hard to reach'.

We think this research will help teachers gain knowledge of a range of strategies for improving engagement with 
parents, a clearer understanding of the challenges to be overcome and a knowledge of the benefits which such 
exchanges can bring to their pupils. 

*Hughes, M. et al (2006). 'Special issue on home-school knowledge exchange'. Educational Review, Vol. 58, 
No. 4. 
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Overview
Why is the issue important?
The importance of parental involvement as a factor in raising attainment is well recognised. The 
problem for schools is how to go about enhancing parents' involvement in their children's 
learning, particularly where 'hard to reach' families are concerned.

What did the research show? 
The study showed how parents from a wide range of social backgrounds came to be interested in 
knowing more about how to help their children learn, including those who could be described as 
disadvantaged or hard to reach. The study also showed that there is no one particular effective way 
of creating that interest. Taking part in the project resulted in improvements in pupils' attitude to 
learning, parents' support for their children's learning, attendance at school events, and 
school/parent/pupil relationships.

How was this achieved?
Two experienced teachers interviewed school staff, and sent questionnaires home to parents and 
held parent discussion groups to find out the kind of information parents wanted from the school, 
the kind of information parents wanted to give the school and how information might be 
exchanged. The teacher-researchers then developed a range of activities for exchanging knowledge 
between school and home. The school to home knowledge transfer activities included: newsletters, 
leaflets, booklets, videos, and exhibitions of work. The home to school knowledge transfer 
activities included: video, photography, diaries, and taking personal artefacts into school.

How was the research designed to be trustworthy? 
Twelve primary schools plus four main destination secondary schools from two cities took part in 
the four-year project. Half the schools took part in the project; half the schools acted as a 
comparison group. The researchers ensured that the ethnic diversity of the two cities was 
represented in both the intervention and comparison groups. The study measured the impact of the 
home-school knowledge exchange activities developed during the project through:

an audit of existing home-school activity to see how this changed during the project
baseline assessments of the children followed by further assessments after the first and second years of the project
measuring changes in learning disposition using existing questionnaires and some designed by the study team. 
Changes in attainment and learning disposition of children were compared to those of children from schools not 
involved in the project.



The researchers randomly selected six target pupils from each class following parental consent for more in-
depth study and targeted their parents. They interviewed parents and pupils using photographs to stimulate 
recall of the different activities.

What are the implications?
The study showed the importance of:

finding out from parents what they would be interested in knowing about the teaching and learning that takes place in 
school and the kind of help they need from school to support their children's learning at home
providing a sufficient range of methods for parents to engage with the school (such as leaflets and personal invitations 
to appointments) to ensure that all parents are reached
finding different ways of bringing teaching and learning to life for parents, which perhaps avoid the use of the written 
word (such as videos of lessons)
using innovative ways to find out about pupils' home experiences of learning (such as asking children to bring in 
artefacts from home in a shoe box or taking photos of learning activities in the home)
supporting an improved understanding of home cultures and their role in children's learning
helping children make better connections between the different kinds of learning they encounter inside and outside of 
school.

What do the case studies illustrate?
The case studies show how:

a group of 'hard to reach' parents was successfully engaged by a school through carefully planned and targeted 'parent-
school exchange and learning' events
a family literacy scheme created opportunities for parents and children to work together directly in a multilingual 
school, where the majority of pupils were from an Asian background
the kinds of knowledge and experiences children gain at home that schools are often unaware of and how schools 
might use such information about pupils to improve their experiences and achievements at school
photography was used to stimulate discussion and knowledge exchange between schools and traveller families - some 
of the hardest to reach. 
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Study
What were the key findings of the home-school knowledge exchange (HSKE) project?
The HSKE researchers trialled different ways of exchanging 'funds of knowledge' between home 
and school and found that many were beneficial both for children's learning and for wider home-
school relationships.

Details of the activities trialled are set out in the pages below. Briefly, they included:

videos of classroom teaching and learning produced for parents to watch at home
videos of life at secondary school for parents and pupils to watch prior to transfer
exhibitions of work at supermarkets; teachers visiting parents' homes to talk about teaching and learning; and
children taking photos of their home life or filling shoe boxes with important personal artefacts to discuss in school. 

All the knowledge exchange activities were focused on three areas:

literacy at key stage 1
numeracy at key stage 2, and 
transfer from primary to secondary school. 

Practitioners interested in finding out how teachers have used the camera and shoe box activities to enhance 
parents' involvement in their children's learning may like to read a case study we included in our earlier RfT 



about parental involvement. The study involved children at both primary and secondary level.

We have summarised the headline findings from the research project under the three headings below, and 
explore the findings in more detail in the pages that follow.

Strategies for home-school knowledge exchange
Schools in different contexts found their own best means of engaging with parents. There was certainly no 
single 'one size fits all' strategy for success. 
It was better to focus on meeting the needs of all parents, rather than trying to identify and engage with 'hard 
to reach' parents.

The impact of HSKE
There were several successes measured by the project - these included improvements in pupils' attainment 
and attitude to learning, parents' support for their children's learning, attendance at school events, and 
school/parent/pupil relationships.

It is difficult to demonstrate direct impact of home-school research projects on attainment as there are so 
many factors involved. Nonetheless, the researchers identified some immediate, positive connections with 
literacy results in several of the schools in the study and found better attainment after transfer to secondary 
school.

The challenges of HSKE
The researchers found that schools needed to be sensitive to feelings about power, exclusion, inferiority, 
language, ethical and privacy issues in the planning of home-school activities.

School to home knowledge transfer is the usual direction of travel, but with imagination and planning, home 
to school exchange can also occur.

How did the HSKE activities benefit the children's learning and attitude to learning? 
The researchers found some evidence that knowledge exchange activities had a positive effect on children's 
attainment, but this was not found uniformly across the project. In the key stage 1 literacy strand the children 
who experienced the activities made statistically significantly better progress in some of the schools. In the 
key stage 2 mathematics strand, the effect of the home-school knowledge exchange activities on children's 
attainment was positive, but not statistically significant.

In the transfer strand there was also evidence of impact on pupil attainment. Pupils who attended a school 
where HSKE activities had taken place made significantly greater progress in literacy from Year 6 to Year 7 
compared to pupils who had not. Pupils were shown to benefit from knowledge exchange activities which 
happened during Year 6 and Year 7.

As well as these overall improvements in pupil attainment in certain subject areas, the study also showed a 
good deal of evidence of impact on individual children. One teacher for example, reported that the shoe box 
activity, in which children brought valued personal artefacts from home into school, had had a dramatic effect 
on the writing of many of the children. She called these 'literacy breakthroughs' and said of one pupil:

'It was the first time she had done a piece of writing showing any real imagination and she's gone on to 
develop that really well'.

Parents felt the school to home activities had made them more knowledgeable about what and how their child 
was learning in school. Several parents said that the activities had also had a positive impact on the way they 
helped their children to learn.

You may like to read a case study we included in our earlier RfT about pre-school education which shows 
how parents and children benefited from an activity that involved the children taking a teddy bear and a 
digital camera home to record the bear's adventures and activities.



For some parents, the video was particularly helpful for showing them how they could help their children to 
learn at home. As this parent explained:

'They read the story first, then they go back through the book and go through the different words and if 
there's bigger words, they explain them ... I never used to read the story first. I'd just open the book and start 
to read it, and that's where you get no expression, but if you've read the book and you look through the 
pictures and you explain the story, by the time you get to read it then you're more into it, aren't you, because 
you know what you're looking at. It makes sense ...but you don't think to do it until you're actually shown 
yourself, do you?'

Where communication between home and school was effective, the contribution that parents made to their 
child's learning was often extensive. One parent commented:

'They had an afternoon where some of the mums went in and they actually taught us for an hour how they 
teach the children. And it helped so much ...it was nice to know how they're being taught , how they break it 
all down ... even her teacher said they noticed such a huge difference once I knew what she was doing and 
was able to give her more help'.

You may like to look at a case study which shows the impact another parent partnership project had on the 
attainment of the children involved.

Practitioners may also like to refer to a previous RfT about parental involvement which looked specifically at 
the impact of parental involvement in children's learning at home on children's achievement.

In terms of attitudes to learning, the transfer activities showed good results. Pupils' disposition to learning 
generally drops from Year 6 to Year 7. But the drop was lower in the pupils who had attended the action 
primary schools. In particular the pupils from the action schools reported much better 'Learning 
Relationships' during Year 7.

Practitioners wishing to find out more about the transfer strand may like to read a case study which looks at 
the experience of a pair of twins in their transfer from primary to secondary school and how HSKE assisted in 
this process.

What other benefits did HSKE activities bring? 
The study also demonstrated a number of ways in which HSKE activities made a positive impact on many 
areas of school life. These benefits included:

increasing the number and range of opportunities for parents to go into school
improving teacher/parent/child relationships (social and professional) 
generating new and stimulating teaching resources for teachers, including in the area of personalised learning
raising the status, self-esteem and identity of individual children, and
improving parents' knowledge and appreciation of what, how and why their children are learning.

Below are a few specific examples of these additional benefits.

Getting parents into school
A targeted approach led to an increase in parental attendance in all of the schools. For example some parents 
who had little previous contact with school were invited individually to attend video screenings of literacy 
lessons or were visited in their home by a teacher and invited to come into school.

Improving relationships
Several of the parents said that watching videos of lessons had increased their respect for the teachers and 
their professionalism in carrying out such a complex job. Some of the younger teachers felt that their status 
had been raised among parents as a result of the parents viewing the videos. One infant school used the 'shoe 
box activity' as a way of helping children manage the transfer to junior school, and enabled the junior school 
teachers to get to know their new children quickly. In another school that had recently been formed from an 



acrimonious merger of an infant and junior school the project helped to improve fragile parent-school 
relationships.

Developing teaching and personalising teaching
Many of the activities helped teachers to bring popular culture into the classroom, making learning more 
relevant and enjoyable for the children. They also helped to deliver personalised learning because it was 
easier to tailor learning to individual need, interest and aptitude when teachers had knowledge of children's 
lives outside of school. In one school, the shoebox activity led a teacher to reflect more deeply on her own 
practice. She commented, 'If you look at these boxes you can see all the differences in just a small group of 
children ... all too often this diversity is closed down in schools'. She asked herself, 'Do we make them 
conform too much?'

Improving children's status and self-esteem
Improved status and self-esteem was noted by a number of teachers. For example, one child who brought in 
pictures of his pet birds was subsequently seen as the 'bird expert' in class and became much more outgoing 
and responsive as a result. One school reported that one of their activities which involved siblings of different 
ages working together had resulted in a significant decrease in incidents of bullying.

Increasing parents' knowledge
Some parents said that the video had shown them how tired or distracted their children were in class and that 
they had concluded their children needed more sleep. In another school a request for more homework from 
parents was withdrawn after they saw how hard their children worked in class. Making videos available to be 
viewed at home also provided more opportunity for working parents to engage with their child's school 
experience.

You may like to read a case study which explores some of the benefits associated with home-school 
knowledge exchange activities in more detail. The case study describes an innovative family literacy scheme 
which provided opportunities for parents and children to work together directly at school.

How did the study help to improve relationships between schools and families from minority ethnic 
groups?
All of the schools involved in the study were selected to reflect the ethnic and cultural mix of Cardiff and 
Bristol and therefore there were significant minority ethnic populations in several of them. The activities 
planned by the schools in many cases sought to target minority parents. The activities also sought to tackle 
some of the difficulties associated with exchanging knowledge across different languages and cultures.

Cultural knowledge exchange
Some of the knowledge which was transferred from home to school in the study had clear cultural and ethnic 
origins. Several families of Asian origin used traditional practices of 'strand counting', counting on fingers 
and finger joints to represent units. One child who was learning Punjabi at her local gudwara was given novel 
strategies for memorising the letters by her grandfather, as she 'couldn't keep them in my head'. These 
strategies had been passed on to children, but the teacher was often unaware of them. The exchanges of 
knowledge allowed teachers to begin to understand the different ways some children were being taught out of 
school.

Issues for multi-lingual children and their families
The researchers tried to meet the needs of all parents. For example for families whose first language was not 
English, some children recorded sessions on video in their home language. These videos were appreciated by 
many parents and demonstrated to several of them the difficulty and challenge their children faced when 
explaining things in two languages. One teacher who was interviewed pinpointed the difficulties inherent in 
dealing with different languages:

'At parents' evening...I was not able to discuss perhaps the ways that the [Bengali] parent could support their 
child at home or in a particular area of learning'.

For this reason, one of the schools specifically targeted a group of Bengali parents. Once the parents had 



gained the confidence to engage with the school and teachers, they asked for specialist English and ICT 
classes which were quickly set up. The work with these Bengali families had a lasting impact, with many 
more parents becoming involved in school activities as a result of the initial impetus provided by the project.

Breaking down stereotypes
A focus on transferring knowledge from the homes of children from minority ethnic groups also showed the 
sometimes stereotyped nature of teachers' knowledge and the ways in which it changed and developed over 
time. Different children from the same ethnic background were observed to have very different home lives. 
Practitioners may like to read a case study that shows how getting to know minority families better can help to 
challenge such stereotypes.

What kinds of knowledge were exchanged? 
A variety of different kinds of knowledge was exchanged between school and home during the project. 
Knowledge was exchanged in two directions: from school to home and from home to school.

School to home
The researchers acknowledged that schools are large, complicated and often confusing institutions and parents 
typically have many questions about what goes on in them. The activities trialled in the study showed that the 
following kinds of information and knowledge could usefully be passed to parents:

curriculum information
teaching methods, and
culture and expectations of a school, particularly at transfer.

Parents were almost universally interested in knowing more about the curriculum and the way different 
subjects were taught. Several parents said they wanted to know exactly how reading or maths were being 
taught so that they could use similar or complementary methods to help. One parent explained:

'Sometimes the way I would like to teach my daughter is not the way the school teaches it. Information would 
be useful'.

Home to school
There were many areas of children's life outside of school which teachers had limited or no knowledge about. 
Such types of knowledge transfer included:

circumstances at home, both physical and emotional 
cultural information about a child's home life
children's interests 
identifying learning opportunities at home, and 
use of popular culture in learning.

Circumstances of interest to teachers and of potential relevance to their teaching included understanding how 
much time some children helped out with domestic tasks, such as writing shopping lists, reading labels and 
calculating change. Other areas of knowledge with potential relevance to teaching included the cultural and 
family reasons for extended trips abroad.

Games which the children played at home with their families, such as Monopoly, were identified as rich 
activities for reading and making mathematical calculations. Maths games played an increased role in one 
school because they provided a context in which pupils could legitimately use out-of-school strategies to 
accomplish the maths required by the games.

The study also identified the motivational nature of objects from popular culture. TV programmes, films, 
nursery rhymes and books, such as the Harry Potter series, were drawn upon extensively by children. This 
was found to support their emerging understanding of narrative such as genre, character and plot.

But getting knowledge about home into school was only the first stage towards making an impact. The next 
stage was the response to that knowledge once it arrived - some teachers made more use of such knowledge in 



their work than others.

How was knowledge transferred from school to home?
The project schools developed a range of activities for transferring knowledge from school to home which 
suited their own particular circumstances.

Guidance sheets, newsletters and booklets
These generally gave information about both the curriculum and teaching methods. The title was viewed as 
particularly important in signalling the intention of the booklet. For example a booklet entitled 'supporting 
your child through reading' made it clear that the intention was both to provide information and to encourage 
parents to then help their child with the learning.

Videos
Videos were made which showed children in their key stage 1 and 2 classrooms, learning about aspects of 
literacy and numeracy. Some of them were accompanied by voice-overs or booklets explaining particular 
methods, such as procedures for carrying out calculations. In one school the video was produced by the 
children - the children themselves took on the role of 'teacher', explaining how they were learning to do 
multiplication. Showings were held in school and/or parents received their own copies to view at home. At 
one school, the class teacher personally invited parents to the screenings during parents evening. The 
screenings were relatively highly attended. Around half the parents attended the screening at one school, 
while nearly a third came to another.

In the secondary schools videos were made about life in Year 7 for pupils and parents to view. These videos 
included messages from teachers, current Year 7 students and their parents. The videos explained what 
routines were like at secondary school, what was expected and what was enjoyable. These videos were shown 
at significant times, for example at the Year 6 leavers concert or at a pre-transfer parents evening.

Exhibition out of school
In one school many parents were reluctant to come in to school for various reasons so the school mounted an 
exhibition in the entrance to a local supermarket. The exhibition ran from 8am to 6pm for two consecutive 
days and included literacy materials, children's work and photos of other HSKE work. Parents were offered a 
free cup of tea or coffee. At least two thirds of parents came and interestingly many came more than once and 
in different social groupings. The researchers suggested this showed something of the promise that moving 
events away from school can offer. Parents are likely to be more relaxed and friends/neighbours can be 
involved.

Parental observation of lessons
In some of the schools parents were invited into school to view how children were being taught and how they 
responded. This means of transfer was particularly powerful for some parents and encouraged a good deal of 
subsequent contact with the teacher, but the logistics of such a project meant this was only possible for a 
limited number of parents.

Parents invited to targeted sessions
At one school, parents were invited in and taught a lesson in exactly the same way that the children were 
taught. One said: '... that was brilliant...probably the best hour that I've spent at school actually.' Another 
school responded to a demand which had surfaced in the early home-school audit by setting up basic ICT 
classes for parents. The key aim was to provide them with the skills needed to assist their children with their 
learning.

At another school in the transfer strand, parents were invited to a pre-transfer presentation by the upcoming 
head of Year 7. This was followed by a small group session with parents discussing what their children might 
find different after transfer and how they might be helped and supported.

Another of the secondary schools held a small informal tea party for parents at the end of the day at which 
their children had visited the school for the first time prior to transfer. This was followed by a number of 
small-scale informal meetings for parents and teachers during the Autumn term at the start of Year 7. These 



meetings helped to establish relationships between teachers and parents and gave the chance for any concerns 
to be raised.

How was knowledge transferred from home to school? 
Several activities were aimed at transferring knowledge from home to school. It is worth noting that they 
attempted to include methods that did not rely on the written word.

Use of cameras
Children used disposable cameras to take photographs of relevant aspects of their out of school lives. In the 
literacy strand photographs related to class topics such as 'living things' or the 'local environment'. In the 
maths strand the photographs related to everyday maths such as setting the video or reading a timetable.

One teacher felt that the best way of using the photos was simply to discuss them as a class '... because they 
like seeing each other in photographs, because they always find it funny.' In another school children had to 
choose their favourite four photographs to go into a class album, while in another school parents came in to 
help the children produce an album of captioned photos.

In one school, the children were given cameras and a diary to write down when they took each photo, who 
was with them and a brief comment. A display and class album were again produced. Many parents reported 
children were enthused by the project and keen to return to school at the end of the holidays to share their 
albums.

At one of the secondary schools cameras were also used. Pupils were again asked to take pictures during the 
summer holidays and these were turned into a major display. The display was used to explore learning, while 
also allowing students and their families to become better known within the secondary school.

You may like to read a case study that shows how disposable cameras were used to engage with some 'hard to 
reach' families, in this case in a Gypsy Roma Traveller community.

Shoe boxes
Children in the literacy strand were given an empty shoe box and asked to bring in personal possessions and 
artefacts from home (such as favourite items or photos of themselves as babies). The empty shoe box went 
home with an explanatory letter to parents. There was a high response rate to this activity and the contents 
were diverse. In one school the shoe boxes contributed to an 'all about me' topic; in another they were used as 
a way of helping children manage the transfer from infant to junior school. The children used the artefacts to 
introduce themselves to a new teacher. Another teacher made use of shoe boxes across the curriculum: in 
maths weighing and measuring items; in history, asking 'what can you tell about this person'; and in literacy, 
a full week's writing centred on the contents of the shoe box.

Toy in a bag
A similar activity was used by one school which asked children to bring one favourite toy in a bag. Their 
teacher spent time talking individually with each child about their toy as a means to get to know them better. 
Other children wrote about it in literacy, thus allowing the children more control than usual over their writing 
topic.

Targeting parents
A final set of strategies for supporting the transfer of knowledge from home to school involved targeting 
individual parents or groups of parents. For example, one school developed a concerted strategy to involve a 
group of Bengali-speaking parents who were reluctant to approach the school. Individual parents were visited 
at home by the teacher-researcher and bilingual teacher. Teachers got to know the parents better and invited 
them to attend a meeting at school where parents' views about what would help them were elicited. Five of 
the six mothers who were visited attended the meetings. In contrast only four out of 30 attended when they 
were invited by letter.

What were the main challenges in trying to improve knowledge exchange between school and home?



The study identified several challenges in trying to improve the exchange of knowledge between home and 
school. Many of these challenges were met by a combination of sensitive and careful planning.

Existing relationships and dynamics needed to be taken into account
If care was not taken, there was potential for the HSKE activities to reinforce existing groupings - i.e. parents 
who were already engaged in school life could become more involved whilst those who were not engaged 
could become more excluded. Careful targeting was one way around this.

Communication was key
In the more successful activities, teachers avoided using jargon and took the needs of parents whose primary 
language was not English into account. In this area there was also no 'one size for all'. For example, one 
Somali heritage mother wanted information in her own language so she could read it without assistance, but 
another Somali mother wanted it in English so that her daughter could read it and translate it for her.

HSKE involved risk
Schools and teachers became aware that home-school knowledge exchange could lead to having their practice 
challenged. For example, one or two parents who saw a classroom video reported that it confirmed their belief 
that the work set for their children was not challenging enough and that they appeared to be bored. In other 
cases parents who had no previous experience of the classroom compared what they saw to an idealised vision 
and were disappointed.

Privacy and ethics
The researchers also identified the importance of accepting children's and parents' right to privacy. With the 
videos, teachers faced dilemmas such as whether or not to include sequences in which children were seen to 
be struggling. At the same time, there was the risk that some children (and parents) might feel exposed if they 
felt obliged to provide information about their 'lives out of school' - of making their private life public to their 
peers and/or teachers, perhaps due to a fear of criticism. The schools tried to be sensitive to this, making 
activities non-threatening and/or voluntary. Both the schools and the researchers also identified a need for an 
ethical code of practice.

How was the study designed?
The study aimed to find out how children's learning could be enhanced if parents, children and teachers came 
together more often to exchange knowledge and information. A number of different ways of exchanging 
knowledge between teachers, parents and children were developed, implemented and evaluated. There were 
three main strands to the project:

supporting literacy learning at key stage 1
supporting numeracy learning at key stage 2, and
supporting transfer from key stage 2 to key stage 3.

Twelve primary schools took part in the study over four years. In each strand there were two primary schools 
from Bristol and two from Cardiff. In each pair of schools there was one with a high proportion of pupils 
eligible for free school meals and one with a low proportion. The study also ensured that the ethnic diversity 
of the two cities was represented in the sample. In the transfer strand the four main 'destination' secondary 
schools for the four primary schools were also involved in the project.

An experienced teacher was seconded to work part-time on each of the literacy, numeracy and transfer 
strands. First, they interviewed the class teachers and headteachers. They also sent questionnaires home to 
parents and held parent discussion groups to find out the kind of information parents wanted from the school, 
the kind of information parents wanted to give the school and how information might be exchanged. The 
teacher-researchers then developed a range of activities for exchanging knowledge between school and home. 
The school to home knowledge transfer activities included: newsletters, leaflets, booklets, videos, and 
exhibitions of work. The home to school knowledge transfer activities included: video, photography, diaries, 
and taking personal artefacts into school.

The study measured the impact of these activities in a number of ways.



An audit of existing home-school activity was carried out first, in order to see how this changed during the project.
Assessments of the children were carried out during the first term of the project to establish a baseline, then after the 
first and second years of the project. Children were assessed using the Performance Indicators in Primary Schools 
(PIPs) assessments.
Changes in learning disposition were measured over the life of the project, using existing questionnaires and some 
designed by the study team. Changes in attainment and learning disposition of children were compared to those of 
children from schools not involved in the project.

For the transfer strand, the first year of the research emphasised building relationships between schools and 
looking at where links could be made. During the second year, knowledge exchange activities were 
introduced to Year 6 pupils and their parents and then followed up during Year 7.

In all three strands, the researchers randomly selected six target pupils from each class following parental 
consent for more in-depth study (three girls and three boys from each class - two high attaining, two medium 
attaining and two low attaining). These children and their families then became the focus of more intensive 
study throughout the project. The researchers recruited the target parents via phone calls, approaching parents 
in the playground and at the school gate and knocking on their doors. They interviewed parents and pupils 
using photographs to stimulate recall of the different activities. An interpreter accompanied the researchers to 
the homes of children supported by EMAS and was also present at meetings which parents were invited to.

What are the implications of the study?
Teachers may like to consider the following implications in acting out the messages of this study:

When asked, parents said they were interested in knowing more about the curriculum and the way different subjects, 
such as reading and mathematics, were taught. Would you find it valuable to find out from parents (via a 
questionnaire, parents' meeting or by talking to parents in the playground) the kind of activities and support they 
would find helpful in supporting their children's learning? 
The study showed that helping children to learn about literacy and numeracy involved recognising that much learning 
in these areas takes place out of school, in every day contexts. Can you think of ways to help children make better 
connections between the different kinds of learning which they encounter inside and outside of school? For example, 
you might ask children to bring in favourite toys or books which they can talk about at school or photos of themselves 
taking part in mathematical activities at home. You could then hold class discussions about how the skills they learn in 
class might help in these home contexts.
The children's parents enjoyed being able to see teaching and learning in practice, for example through video, 
observation or direct experience and learned a great deal about how to help their children. Can you think of ways that 
you could bring teaching and learning to life for parents, and which perhaps avoid the use of the written word like 
many of the project activities?
Although the activities brought a wide range of benefits, they also carried a degree of risk. Some children (and parents) 
might have felt exposed if they were asked to provide information about their 'lives out of school', and the researchers 
needed to be sensitive to this. Similarly, some teachers were concerned about identifying struggling children to other 
parents when showing video sequences etc. The project schools tried to be sensitive to this and identified a need for an 
ethical code of practice. How might you tackle these kinds of dilemma? (You may find case study 4 which showed 
how working with a researcher helped gain the trust of a group of Gypsy Roma Traveller children and their families a 
helpful starting point for a discussion with colleagues). 

Leaders may like to consider the following implications:

One of the key challenges identified by the study was that HSKE activities can be time consuming and resource 
intensive, both in planning and delivery. But the results can be extremely positive. For example, the findings suggest 
that interventions concerned with personal, social and emotional areas of transfer to secondary school can have a direct 
impact on attainment and academic progress. Are there ways in which existing resources could be better used, to 
improve home-school knowledge exchange in your school and in partner schools? 
The study identified that 'hard to reach' parents are certainly not a homogeneous group and that the term itself may be 
an artefact of the way schools are organised. Certainly, different strategies are needed to engage different parents. (For 
example, whilst some parents will fill in return slips and read leaflets, others will need personal invitations to 
appointments). Do you currently provide a sufficient range of 'easy access' methods for parents to engage with the 
school, to ensure that all preferences are catered for? For example, videos of classroom teaching and learning 
produced for parents to watch at home; exhibitions of work at local shops and supermarkets.
Schools were often unaware of specific details about the home lives of some individual pupils which explained for 
example prolonged absences or struggles in certain subject areas. Could you find innovative ways to encourage 



parents to talk to you about such issues for children? For example you might try arranging small group parent 
discussions that have a social focus. 
Although the home-school activities made teachers more aware of their pupils' home experiences of learning, the 
study highlighted how some teachers were more skilful than others in making use of such knowledge in their work. 
Could you invite your colleagues to share ideas and experiences of putting such knowledge to work effectively and 
building on it in a concerted way? (You may find case study 2 which shows how one child's problematic transfer to 
secondary school might have been alleviated a useful starting point for discussion).

Filling in the gaps
Gaps that are uncovered in a piece of research have a useful role in making sure that future research builds 
cumulatively on what is known. But research also needs to inform practice, so practitioners' interpretation of 
the gaps and follow-up questions are crucial. We think three kinds of studies would usefully supplement the 
findings of the HSKE project:

Studies that look at how knowledge about children's home lives can usefully and manageably be incorporated 
into teachers' lesson planning. 
Research which looks at how home-school exchange activities have been developed to suit the individual 
contexts of different schools and communities.
Case studies of individual children whose attitude to learning and achievement have been enhanced by an 
improved exchange between school and home.

What is your experience?
Do you have any evidence regarding home-school knowledge exchange in your school? Do you have action 
research or enquiry based development programmes running that explore, for example, use of children's 
home life experience in lesson planning, HSKE in particular contexts, or any striking case study material? We 
would be interested to hear about examples of effective CPD, which we could perhaps feature in our case 
study section.

Your feedback
Have you found this summary of the HSKE project to be useful? Have you used any aspect of this research in 
your own classroom teaching practice? We would like to hear your feedback on this study. Contact 
research@gtce.org.uk to share your views with us. 

Back to top

Case studies

We have chosen five case studies to illustrate aspects of the findings reported in the RfT summary. Case 
studies one and three were carried out by schools and are examples of projects designed to enhance schools' 
partnerships with parents. The second case study is from the project itself and looks in depth at the transfer of 
a pair of twins from primary to secondary school and the extent to which HSKE might have improved the 
experience. The fourth case study, also from the research project, explores the kinds of knowledge and 
experiences children gain at home that schools are often unaware of, and how schools might use such 
information about pupils to improve their experiences and achievements. The fifth and final case study was 
carried out by a Traveller Education Service worker in conjunction with a university researcher and explores 
how home-school knowledge was exchanged with Gypsy Roma Traveller families through photography and 
how the information was used to plan activities for the children.

Improving children's learning through parent partnership
We chose this case study because it illustrates how a group of 'hard to reach' parents was successfully 
engaged by a school. The middle school involved in this project had 400 pupils on roll of whom 95% were 
from the local Asian community. The school carefully planned and targeted 'parent-school exchange and 
learning' events for these parents. Afterwards, the parents became much more involved with their own 



children's education, both at home and at school. The school believed that its approach contributed directly to 
improvements in pupil attainment.

The parent partnership project began as a response to:

staff concerns about a lack of visible parent involvement 

recognition that some parents felt unable to support their child
the view of some pupils that parents could not help them because they were not fluent speakers and readers of English.

Staff aimed to:

involve parents more directly in their own child's school education 

increase teachers' knowledge and understanding about the language and cultural experiences of pupils 

improve trust and mutual understanding through teachers learning how parents perceived their role, and what they 
could do to support parents
provide advice and training for parents who wished to increase the support they gave their child.

Over 50 parents were interviewed (the majority of them in their homes) about their children's learning 
experiences outside school and in particular their use and appreciation of books in the home. Although the 
home visits were time consuming, they were clearly beneficial. As well as providing a clear focus for the 
project, staff found the interview process an extremely valuable learning experience and they gained a great 
deal of knowledge about children's lives outside school.

What activities were involved in the Parent Partnership project?
Analysis of interviews led to the development of three activities: book gatherings, library visits and a 
newsletter.

Book gatherings
Gatherings were organised at a number of identified key households. Women were invited to look at a wide 
range of books. A similar programme for fathers was hosted in school. A large selection of books was 
borrowed from the local library service. Year 6 pupils also made bookmarks which were given to all 
participants at the gatherings. Each gathering had a social element, but the majority of time was devoted to a 
relaxed, interactive look at the books. Staff felt that a number of key factors contributed to the success of 
these gatherings:

using the traditional and non-threatening format of women gathering at each other's houses 

having a large-ish group size made the group seem less threatening for parents with poor English 

the women were more in control of the sessions than those typically run by teachers

having a large number of staff on a 'rolling programme' to facilitate the gatherings.

Library visits
It became clear that few parents had ever been to the library with their children or taken them to buy a book. 
Staff therefore negotiated with the local library to run induction sessions for parents. Visits were also arranged 
to two local bookshops. Several groups of parents went on these visits in order to:

introduce them to how they could participate in their child's literacy experience 

help parents understand that wider experience of text could improve reading
promote the concept of 'reading is fun'.

Partnership Project newsletter
The idea behind the newsletter was to provide parents with information about what was happening in school 



and to identify and promote certain books available locally. The newsletter also contained items written by 
pupils about events at school. The newsletter was heavily promoted. Teachers went through it with pupils in 
class first, to encourage them to then read it with their parents.

What effect did the activities have on the families?
Careful evaluation showed significant, measurable improvements in the quality and quantity of parental 
involvement. Improved home-school relationships improved the context for learning generally. The school 
believed that parental involvement resulted in more rapid than average pupil progress. Specifically:

the school established a better dialogue and an improved relationship with Asian parents 

parents became more actively involved in their child's education (attendance at school meetings and consultations up 
from 25% to 50%) 

attendance improved (the number and length of visits abroad was reduced) 

parents became more committed to their own education (attendance at English classes for women up 100%) 

parents' knowledge and understanding of using books increased 

staff gained greater insight into pupils' home literacy experience and parental need for information and support

KS2 English results improved by 17% over one year.

A Bangladeshi education support worker explained:

'Most parents want to support their child but they lack the knowledge of the ever changing school system and 
need advice on how to be involved...the structure of the project provides parents and staff with the 
opportunities to introduce ideas and share experiences.'
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HSKE assisting transfer to secondary school
This study looked in depth at the transfer of a pair of twins from primary to secondary school and the extent to 
which HSKE could have improved the experience. Transfer to secondary school was one of the three strands 
to the home-school knowledge exchange research project. The strand followed a cohort of primary children 
from four primary schools in Bristol and Cardiff through their final year of primary school and first year of 
secondary school. The twins in this study were two of the detailed case studies produced.

Why might home-school exchange be relevant to transfer?
The study argues that transfer to a new school has the potential to challenge the established identities of 
children and often to force re-assessment. Transfer therefore challenges both children and parents to adapt to 
new circumstances in a way which may involve shifts in identity. Parents' knowledge of their children may 
have much to contribute to assisting schools make transfer successful. The researchers suggested that schools 
would benefit from drawing more upon this resource.

How were the twins studied?
During the period of study a range of activities was introduced which aimed to exchange knowledge and 
information between home, primary school and secondary school in order to facilitate transfer. Twenty-four 
target children were followed through this process and this study details two of the case study children (David 
and Lucy). The twins lived with mother, father and older brother. The family was relatively well off and the 
parents very keen to support their children's education. Information was gathered through interview with their 
mother, Year 6 and 7 teachers and the children themselves. 

How was transfer experienced by the twins?



By the end of the summer term of Year 6 the twins were both very positive about transfer, although Lucy was 
less keen than her brother to leave primary school.

Much of what research says would suggest that David and Lucy's transfer would have been easier than for 
many of their peers. Relevant factors would be a stable family, a family emphasis on learning, close 
relationship and involvement of parents and a successful older sibling. 

However, David struggled significantly with transfer - he failed to make friends, and experienced bullying 
which culminated in him being transferred out of his tutor group at the end of year 7. Lucy's transfer however 
went well. After early problems with the boisterous nature of pupils at her new school, she settled well. 

The study suggests that what made the difference was the viability of the two children's primary school 
identities, which were very different. Lucy could be described as conformist, both socially and in class - she 
was popular and tried hard. She was enriched and extended by her move to secondary school and redefined 
her identity both at school and at home.

David on the other hand had been fairly non-conformist at primary school, but this had been tolerated largely 
due to his outgoing personality and sporting achievements. At secondary school this 'strong but vulnerable' 
personality, in competition with other boys trying to assert themselves, was less viable. He became unhappy 
at school and aggressive at home.

How might home-school knowledge exchange have helped?
Of the two twins, David found transfer most problematic and the researchers believed that this could have 
been alleviated.

The twins' mother also found the transfer period and the changes in her children extremely difficult to 
manage. With minimal access to the school experience at secondary school, the parents were unable to 
provide the support they had been able to at primary school. The researchers suggest that had the 
circumstances been different, David's parents might have been enabled to work with teachers to help him to 
develop different coping strategies and to deal with the challenges to his sense of self.
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Family literacy as a means of knowledge exchange
We chose this case study because it is an example of how work on parents' education can improve their 
understanding, interest and involvement in their children's learning. This family literacy scheme occurred at a 
multilingual middle school where almost all of the 700 children on roll were from an Asian background.

The family literacy scheme was based on a model promoted by the Basic Skills Agency. The innovative 
aspect of this project was the way in which it provided opportunities for parents and children to work together 
directly in school.

The family literacy scheme in this study was just one of several strands to the school's parental involvement 
policy. Other strands included home visits and meetings, a parents' booklet, reading diaries, parents' 
workshops and paired reading.

How was the family literacy scheme run?
The family literacy project offered a combined programme for parents and their children. A college tutor 
worked with a group of parents one afternoon each week to improve their basic English and two school 
language development team staff worked with the children of the parents involved, concentrating on literacy 



skills. Also parents and children worked together for part of the time.

The objectives for the children included:

identify strengths and needs 

support and encourage the use of bilingual skills

link the activities to the national curriculum.

The objectives for parents included:

break down barriers to learning 

build on existing skills

understand how children learn.

The objectives for the joint activities included:

encourage children and parents to appreciate each other's work 

encourage positive parent-child interaction 

improve confidence in children

develop speaking and listening skills in parents.

The project was planned by a core team of committed staff who were supported by senior management. Other 
staff were gradually won over as the success of the project became clear.

How were parents recruited?
Posters were displayed in local shops and schools and leaflets were handed out to pupils. However the most 
effective means of recruiting parents was through personal contact by home visit by the home-school liaison 
officer and the project worker. Twenty-five parents registered, with around 18 attending each session.

There was some awkwardness initially around parents and children working together, but this gradually 
changed with all parties becoming relaxed and confident. Year 5 and 6 pupils were very keen to be involved 
in the family literacy scheme but a number of year 7 and 8 pupils were less inclined to want to work with their 
mothers. The project therefore shifted towards younger pupils.

What work took place in the sessions?
Parents with little or no English worked with a tutor trained in English for speakers of other languages 
(ESOL) while others worked towards a Wordpower certificate. The work in children's sessions was topic 
based (e.g. 'home and family' and 'games') and was separate from classroom work.

Initially, both children and parents appeared 'stuck' around the parents' work and this reinforced an unhelpful 
pattern of 'children as teacher of the parent'. It was decided to suspend the parent work for a while to 
encourage the parents to give full attention to their child. The parents' work was re-introduced later on.

Outcomes from the literacy scheme
Outcomes for parents:

some achieved Wordpower certificate 

several moved on to adult education classes 

some embarked on classroom assistant course 

several parents worked alongside children in classrooms, becoming involved in story telling sessions and listening to 



children read

a change in attitude towards working with children

increased self-esteem.

Benefits for pupils:

increased attention leading to improved motivation and enthusiasm for learning

well-planned and structured activities appropriate to their assessed needs

increased amount of work at home.

Benefits to school:

increased awareness of family and cultural background 

increased use of parental knowledge and skill

increased involvement of parents in school.

Regular evaluations were carried out via questionnaire and interview after sessions had ended. Pupils and 
parents commented, for example:

'My mum is interested in my homework and understands more about it. She sits with me whilst I do my 
homework which is company for me and makes it more interesting. When I have to explain to my mum what 
I am doing, it helps me to understand my school work better.'

'My mum has more idea what goes on in school and she can understand more spoken English than before. I 
think my mum is happier and more confident since starting the family literacy scheme.'

'Coming to the family literacy group has helped me to be more confident speaking and reading in class. I 
think it's good to have the chance to talk to teachers more than in class.'
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Learning in and out of school - two minority ethnic children's experiences
We chose this case study because it shows the kinds of knowledge and experiences children gain at home that 
schools are often unaware of and how schools might use such information about pupils to improve their 
experiences and achievements at school. The study also shows how home-school knowledge exchange 
(HSKE) activity might help to destroy unhelpful cultural and racial stereotypes.

The study focused in detail on two minority ethnic children: Nadia a Year 5 Bangladeshi, girl and Saqib a 
Year 5 Pakistani boy. The researchers, accompanied by a community interpreter, visited the children at home, 
where they interviewed various family members and observed family life. The study highlights the contrast 
between the knowledge the researchers obtained from their interviews with the limited existing knowledge 
which the teacher had on each child. The authors considered ways in which such knowledge might be used.

What did the researchers find out about the children's home lives?

Nadia 
Nadia was the youngest of three children. Her father was the chef and deputy manager of an Asian restaurant, 
and worked long hours after 4pm each day. The close family was loving and encouraged learning. The 



extended family was spread across several countries. The children visited their family in Bangladesh once 
every two years.

Nadia's home life included a range of activities, interests and responsibilities. She spent time watching 
cartoons and music videos; studying the Qu'ran and learning about her religion. Her pocket money was 
carefully recorded in a notebook. Nadia also had particular responsibilities for helping to keep the house tidy 
and checking the till receipts against the change received on trips to the supermarket as her mother lacked 
confidence in this area.

A video of Nadia learning at home showed her using digits and joints to count in threes, although she had 
previously said that she did not want this method to be known by her teacher. 

Saqib 
Saqib lived with parents and three siblings. His father was a taxi driver and the language used at home was 
Punjabi. An aunt was often on hand to help Saqib with maths.

One of Saqib's activities at home was collecting and counting coins found in his father's taxi and then giving 
them to charity, supporting one of the five pillars of Islam. Saqib had chosen to accompany his father on a trip 
to Pakistan to visit a young relative in hospital. The school knew nothing of this trip, except that he had been 
absent from school.

Saqib had an interest in popular culture and fashion and was very conscious of his clothes - he didn't like to 
get them dirty by sitting on the floor. Saqib's teacher described him as lazy, sometimes uncooperative and 
with a poor attitude to learning. But she had re-evaluated her opinion somewhat following an incident in class 
in which Saqib had been supportive and concerned after she had injured herself.

Making use of knowledge transferred from home to school
This case study highlights a number of areas in which the out of school lives of two children from ethnic 
minorities involved valuable learning experiences which their teachers were not aware of.

Funds of knowledge in the two households relevant to the children's learning included:

rich experience of language due to dual lingual homes 

significant learning through several 'real life' events - such as, Nadia's checking of the till receipts and change and 
Saqib's collecting of coins for charity 

assistance with the running of the household

trips abroad - in Nadia's case regular visits to family, and in Saqib's case a visit to an ill family member.

The researchers reflected on the extent to which such knowledge gathering can avoid stereotypical 
understandings of life outside school, from both teachers and peers. 

Nadia's father stressed the importance of home learning in his comment, '... (the) most wonderful school is at 
home.' 
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Using photographs to engage Gypsy Roma Traveller children
We chose this case study because it is an example of how photography was used to stimulate discussion and 
knowledge exchange between schools and some of the most excluded families, in this case a group of Gypsy 



Roma Traveller families.

The study was based in a northern town where there were two sets of Gypsy Roma Travellers. At the time of 
the project no Gypsy Roma Traveller pupils from the two Traveller sites in the town were attending secondary 
school. Many of the children dropped out in Years 5 and 6. One family had been issued with a compulsory 
school attendance order; many others were opting to educate their children at home.

There was a feeling amongst Traveller Education Service workers that exploring barriers to participation in 
education and increasing awareness of what kinds of activities young Gypsy Roma Travellers were already 
involved in could be useful when designing engaging activities to promote their learning. It was decided to 
use photography as a means of allowing the children to provide important information about their lives and 
experience of education at home in a non threatening way.

How was the data gathering managed?
The Traveller Education Service (TES) who already knew the families and had established positive 
relationships with them worked with a university researcher on the project. Working in this way helped to 
reassure the families that the project was not a covert means of the local authority discovering more about 
their lives. It also helped to reduce the level of distrust which the Gypsy Roma Traveller families felt towards 
what they saw as the formal and mainstream 'education system'.

Disposable cameras were distributed to seven family groups of primary-aged Gypsy Roma Traveller children 
living on the two council-owned sites in the town. The children were asked to take photographs of the places, 
people, activities and things of interest to them over the coming fortnight. The advantage of this was that the 
cameras were taken to places and events which TES worker and researcher would not have been given access 
to.

At the end of the fortnight, the children produced an album of pictures with captions, making it possible to 
glimpse the children's worlds 'through their own eyes'. Most of the albums were produced at the Traveller 
sites, but three albums were produced at a lunchtime 'buddy club' at the local primary school. The buddy club 
was designed to encourage Gypsy Roma Travellers and non-Travellers to become more familiar and friendly 
with one another at school.

What issues and challenges did the project face?
The Gypsy Roma Traveller children were much keener to discuss their photographs while on the site and 
amongst their families than when they were in school, even in a small group of non-Traveller friends. This 
highlighted the difficulty in gathering data and information relating to Gypsy Roma Traveller children and the 
sensitivity which needs to be shown in planning such a project. 

What knowledge was exchanged through the process?
Much was learned about the children's attitude to the sites where they lived, their mobility and travelling 
patterns, attendance at church, gender expectations, problems with keeping up with school work, and of their 
experiences of discrimination and stereotyping.

The study showed that perceptions of childhood in terms of roles, expectations and relationships differed 
markedly between Gypsy Roma Traveller and mainstream school cultures. This insight helped to give greater 
understanding of the barriers to mainstream education for young Gypsy Roma Travellers.

Parental interview data and observation from the photographs confirmed that the extremely family-orientated 
and mixed-age cultural environment of the Gypsy Roma Traveller site certainly hindered Traveller attendance 
at school. The Gypsy Roma Traveller children were used to mixing with all ages, and the only people they 
were expected to obey and look up to were their parents. This was in marked contrast to school expectations.

How were the findings transformed into action?
The project resulted in a page on the local Children's Fund website, including some of the photographs and 



captions. The accounts from the photographs were used to plan activities to be run by the newly funded 
Traveller worker. These activities were based on what had been learned about the interests and enthusiasms of 
the Gypsy Roma Traveller children, such as motorbike mechanics sessions for the boys and transport to local 
dance classes for the girls.

A case study document, written collaboratively between the TES worker and the researcher, was produced in 
leaflet form. This was intended to be accessible to the community of the town as a whole and produced in the 
spirit of sharing lessons in good practice, overcoming barriers to learning and encouraging networking. The 
TES worker and researcher found that the leaflets proved very useful for all of these purposes.
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TLRP Research Briefing
Enhancing primary literacy and mathematics through home-school knowledge exchange
www.tlrp.org/pub/research.html
What effect does involving parents in knowledge exchange activities during transfer from key stage 2 to key 
stage 3 have on children's attainment and learning dispositions?
Paper presented at the BERA conference, London, September 2007
Available at Education-line:
www.leeds.ac.uk/educol/documents/169930.doc
2. Other HSKE Project outputs
HSKE project publications
www.tlrp-archive.org/cgi-bin/search_oai_all.pl?pn=13&no_menu=1&short_menu=1

HSKE Project website
www.bristol.ac.uk/education/research/networks/loose

National Teacher Research Panel case study
Exchanging knowledge between home and school to raise attainment
www.standards.dfes.gov.uk/ntrp/lib/word/BurkeScanlanSalwayandStinc.doc

3. Related research
Engaging parents in raising achievement (EPRA) programme
Engaging parents in raising achievement - do parents know they matter?
www.dfes.gov.uk/research/programmeofresearch/projectinformation.cfm?projectid=15252&resultspage=1
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The impact of parental involvement, parental support and family education on pupil achievement
www.dfes.gov.uk/research/programmeofresearch/projectinformation.cfm?projectid=13862&resultspage=1

4. Research summaries
Parental involvement at primary level
Parental involvement in raising the achievement of primary school pupils: why bother
www.standards.dfes.gov.uk/research/themes/parents/raisingachievement/

Parental involvement at secondary level
High school outreach and family involvement
www.standards.dfes.gov.uk/research/themes/parents/highschooloutreach/

Parents' views of mathematics teaching
Parents' representations of their children's mathematics learning in multiethnic primary schools
www.standards.dfes.gov.uk/research/themes/Mathematics/parents/

5. Resources
CPD materials for schools
Packages and leaflets designed to help schools think about how they can share information with parents and 
encourage parents and families to share information with the school
www.ltscotland.org.uk/parentsaspartnersinlearning/homeschoolpartnerships/index.asp

DVD Ready or Not?
An interactive DVD about using drama activities to support pupils and parents at the time of 
primary/secondary transfer, produced by the HSKE research team
www.bristol.ac.uk/education/news_stories/ready

Leaflets for parents
'Help your child discover' leaflets designed for parents to help their children with homework. Leaflets on 
topics such as the Victorians and electricity are available for all age groups in English, Bengali, Chinese, 
Cantonese, Greek, Gujarati, Hindi, Punjabi, Somali, Turkish, Urdu and Vietnamese
www.parentscentre.gov.uk/foragegroup/

Back to top

Appraisal

Home-school knowledge exchange and transformation in primary education (2001-2005)
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