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This session 

• Two examples (one individual one whole phase/x 
school) of really effective use of evidence as part of 
CPDL 

• Making sense of what we know already (quick buzz)  

• Mapping this on to the evidence about what really 
works when, where...  

• An example of supported and embedded use of 
research at whole school level 

• Questions 

• A metaphor/story (if time) 



Alf Coles Evidence – making algebra 
meaningful 

• Suggested focus areas: 
• -      The importance of showing what you are doing is having 

an impact 
• -      How do you go about setting up projects (whole school 

and at an individual level) so that you are able to track 
impact  

• -      Why is this important?  
• -      Be great if you could share any tips and techniques for 

how this could come to life in a classroom or whole school 
context. 

• -      Can you share examples of best practice based on your 
experience? 

• -      If you have had any experience of how schools come 
together to collaborate with each other and this has 
happened successfully be great if you could share this. 
 



Alf Coles’ evidence  – making algebra 
meaningful 

• Focus on becoming a mathematician e.g. 
think for themselves, notice and write about 
what they are doing, ask why things work, 
look for patterns and are organised  

• Results 
o using symbols to express own ideas in 15 

weeks 

o can we do this for N? in problem solving 

o  understood algebraic statements in different 
contexts and could identify what was useful 

o Equivalent of GCSE in year 7 

     http://www.ntrp.org.uk/node/205 

 

http://www.ntrp.org.uk/node/205


Closing the gap in KS2 – Palfrey school 

A good, high fsm primary in the Black Country 

Had tried many interventions for most vulnerable pupils 

Cheryl Collis implemented and championed Response to 
Intervention “(RTI) Breakthroughs in Literacy” in year 6 
working with 60 other schools 

Impressive results – for pupils where nothing else worked 

Some made 9 months progress in 5 weeks! Next ES .5 

She has now designed RTI tools and protocols into years 4-6 

RTI is now being trialled in Ys 5,7 & 9 nationally via Close the 
Gap Test and Learn programme of school based, “RCT like” 
research 
http://www.curee.co.uk/files/shared/Response%20to%20Intervention_3.pdf   

 

http://www.curee.co.uk/files/shared/Response to Intervention_3.pdf
http://www.curee.co.uk/our-projects/randomised-control-trial-response-intervention-rti-achievement-all


Response to Intervention 

• RTI involves: 

• Close case analysis of in depth literacy needs of target 
pupils 

• Selecting research based interventions to match those 
needs 

• Identifying the level of intensity of intervention for 
effectiveness and efficiency 

• Fast feedback loops to adjust intensity 

• A focus on home/school image of success and 
meaningful parental involvement 







• Schools in Close the Gap Test and Learn 
programme now choosing to establish a 
network to scale RTI breakthroughs in 
literacy up to other years and support 
development of research based 
interventions menu for maths. 



Sense making 

• Quick buzz 

 

What is similar and distinctive 
between these examples? 

What made them so successful?  

 





 
Systematic reviews highlight:  

 
Structured dialogue re evidence from trying things 
out with pupils- PLCs don’t work without it 

Linking pupil and teacher learning via aspirations for 
specific groups of pupils 

Specialists 

providing sustained, structured support 

modelling high leverage approaches 

supporting evidence collection/ interpretation 

Sustained peer support for enquiry oriented 
professional learning 
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Systematic reviews highlight: 

Ambitious, focussed  goals – peer support enables 
prescription 

Learning to learn from looking 

Leaders  modelling support by e.g.  

Providing time for teachers to plan & reflect, and  

encouraging experimentation, evidence collection 
and analysis for learning 

Developing theory and practice side by side 

BERA Paper 

http://www.curee.co.uk/files/publication/[site-timestamp]/BERA Paper 5 Continuing professional development and learning.pdf


Kenton school 
• Deputy head and CPDL leader designs and leads a Professional 

Learning Programme (PLP) for all Staff 

• PLP  via 2.30- 4.30 sessions each Wednesday, 3 day sessions, 
multiple enquiry/R&D groups and degree and M level study 

• PLP provides a mix of CPDL approaches e.g. Open space, 
interactive whole school sessions, departmental groups and 
special interest research and development groups 

 

 

 



Kenton school 
• PLP underpinned by co-coaching approach for all staff  - 

partners work across departments and roles 
• supported by trained co-coaching champions 

• practical tools and resources to secure quality now 
including 100 video cameras 

• route maps to underpin co-coaching  and video 
activity through research summaries, enquiry tools,  

• Staff choose support/ activities, from a varied 
programme, in context of their specific goals/targets 

• Extensive staff consultation re PLP 



http://www.curee.co.uk/block-content/route-maps-sample 

http://www.curee.co.uk/block-content/route-maps-sample
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A question? 

• Ambitious, shared purposes (RTI, Algebra, 
priorities in route maps, the holy grail..) and 
tools ( menus, common boards, round tables) 
held these complex , sustained programmes 
together 

• What might a  more coherent sustained 
approach to using evidence through CPDL look 
like for Achieve Together? 

 



Evidence behind this? 
PURR   
http://www.curee.co.uk/resources/publications/purr-summaries 

EPPI 4 and EPPI 2   
http://eppi.ioe.ac.uk 

Timperley  
http://www.oecd.org/edu/school/48727127.pdf 

Robinson :  
http://www.curee.co.uk/resources/publications/robinson-summary 

RTI and AERA paper 
http://www.curee-paccts.com/files/shared/Response%20to%20Intervention%202014.pdf 

http://www.curee-paccts.com/news/2013/08/aera-2013 

TF report 
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report 

Romey Tacon NTRP summary 
http://www.ntrp.org.uk/node/62 

Formative assessment for all - Pearson/NESTA report 
http://www.nesta.org.uk/publications/good-intentions-real-impact-rethinking-role-evidence-education-businesses 

 

 

http://www.curee.co.uk/resources/publications/purr-summaries
http://www.curee.co.uk/resources/publications/purr-summaries
http://www.curee.co.uk/resources/publications/purr-summaries
http://eppi.ioe.ac.uk/
http://www.oecd.org/edu/school/48727127.pdf
http://www.curee.co.uk/resources/publications/robinson-summary
http://www.curee.co.uk/resources/publications/robinson-summary
http://www.curee.co.uk/resources/publications/robinson-summary
http://www.curee-paccts.com/news/2013/08/aera-2013
http://www.curee-paccts.com/news/2013/08/aera-2013
http://www.curee-paccts.com/news/2013/08/aera-2013
http://www.curee-paccts.com/news/2013/08/aera-2013
http://www.curee-paccts.com/news/2013/08/aera-2013
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report
http://www.curee.co.uk/publication/characteristics-high-performing-schools-teach-first-research-report


Contact Details 
philippa.cordingley@curee.co.uk 

 

 www.curee.co.uk 

Centre for the Use of Research and Evidence in 
Education 

8th Floor 

Eaton House 

Eaton Road 

Coventry 

CV1 2FJ 

024 7652 4036 
 

@PhilippaCcuree  

@curee_official 

 

mailto:philippa.cordingley@curee.co.uk
http://www.curee.co.uk/
https://twitter.com/philippaccuree
https://twitter.com/philippaccuree
https://twitter.com/philippaccuree
https://twitter.com/curee_official
https://twitter.com/curee_official

