Gathering evidence via teacher-led enquiries

Use this tool for...

Narrowing the Gap Leadership (learning)

e Helping partnerships gather evidence about how e Enabling leaders to promote a culture of seeking
students experience specific elements of teaching evidence for the projects that they are
practice thought to have an impact on NTG e.g. undertaking

working with parents e Enabling leaders to draw on evidence that is useful
e Valuable in the early stages of development, the to teachers and students in taking the work
mini-enquiry can provide a benchmark forward to monitor progress

Whatitis

rtweb.info - resources for reflective teaching

reflective

RN teachino

e There are a large range of “Research Tasters” which each include a specifically continuum
structured teacher-led mini enquiry to collect evidence. They consist of a nugget of
important research evidence, followed by an easy-to-use tool for immersing yourself | |chaptermens | Conunderstanding pupils’ diversity change our perceptions af how schoal works?
in how your learners experience those phenomena now, and for reflecting on how -
these experiences could be adapted.

e “Research Tasters” then suggest ways of trying out new approaches to teaching and
learning through structuring an enquiry process and offer access to further evidence
and tools.

e These tools were developed by CUREE for the Teaching and Learning Research
Programme and for the GTC Research for Teachers resource. There are over 300
tasters covering a wide range of student needs and teaching and learning strategies
and contexts including:

o Improving the quality of talk,

Rasearch taster

When they laak inte their pupils’ backgraunds in depth, teachers can be surprised by the
diversity of culture and expericnces they discover. Thisin tum can lead to reflection on how
well their teaching draws on and accommodates the diversity among their pupils. Teachers
who encouraged their pupils 1o bring in items from hame in a shoebox and discuss them,
cnded up asking themselves guite fundamental questions about their own role and the role
of school in children's learning: “H you look at these boxes you can see all the differenees in
just a small graup of children .. all toe often this diversity is closed dawn in schoals, Davwe
make themn confarm too much?™ (@

Your evidence

In arder To explore how much you Take inta account the diversity of yeur pupils in your
practice, you might like to consider the following indicators:

1. Towhat extent do you help the class as a whale and the children individually to
recognize the range ot cultures and experiences that the <lass encormpasses, How do
leaming activitios incorporate the diverse range of cultures and backgrounds represented in
the elass?

2. How tlexible and respansive are classroom organisational graupings? Do they reflect the
diversity of children's capabilitics?

3. Howdoes your understanding of your pu pils’ backgrounds and interests foed into
decisivns araund curriculum design? Do you reflect on the children’s previaus experience,
tor example, as you adapt National Curriculum reguirements?

. 17, Sehazl Impravamant 4. How are the products of the class represented inclassroom displays, in assemblies, in
o Stru CtU rin rou WOfk fOf' |ea rner success 15, Reflactive tzzching & more public situations? Are there some children whose work teatures mere otten, and
7
saciety others whose work is seen less oiten?
o Assessment for' |ea rning ! 5. Howwide-ranging arc the pupil achicvements which are valued? Does cwery child
’ oxpericnce ot least some success to reinforce their self-beliof and commitment tolcarning?
1 Editor Login Do formal assessment activity and its reperting lead to eppartunities te extend
o Bellefs abOUt Iearnersl demrm s suecessfdemenstrate further learning?
1 1 1 H Fazsnord
o Behaviour that promotes learning behaviour amongst pupils, . Meving forware
M- Having considered how much pupil diversity is reflected in the lite of the school, are there
o Wor‘king With pa rents and community o i’;n'm ~ ' things that you and your colleagues £an do to extend this? Could you food your reflections
,_mgpmm,d, ofl yOur practice into strategic meetings, such as when you vonsider the effectiveness of the
H H H sthool equal oppartunities palicy?
o Thinking Skills,
. . e s '© Find cut more
o as well as a wide range of subject specific issues TLRP Home-sthool knowledge exchange project at:

http:/fwww.tiro.orgf projecti20sites/ Homaschool find ex. htm

Effective home-school liaisens at
hittp:/fwww.gice.org.uk/policyandresearch/research /ROMtopics/parentalrom/ or

http:/{www.standards.dfes gov.uk/researchfthames/parants

Some of the questions it answers Effect on the evidence Output

® \What types of “on the ground” evidence ® They make the collection of evidence Tangible evidence of a snapshot in time,
can we gather about a particular group of accessible and manageable which can be repeated for different groups
learners? ® The evidence gathered is focused on specific and over time, to track progress ar.u?l shared

® What kinds of evidence collection tools can groups of learners across a group of researcher practitioners.
we use to help us choose interventions and | ¢ |nterventions build on a larger evidence
track progress? base.

® What might we do about what we find?

What using it involves

A practitioner or a pair of practitioners use the “Research Taster” tool to gather evidence in the classroom
upon which they can then reflect and test out new approaches
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