Coaching and Mentoring Case Studies

Some examples of current practice in English schools

Six case study examples taken from schools in late 2004 show some of the ways in which coaching and mentoring are being used in different schools and for different purposes. Case studies were selected after country-wide consultations and scoping interviews. Although practice is still emerging in many cases, all the case study schools were able to demonstrate evidence of the positive benefits of their work.

Fieldworkers visited all six schools and interviewed a sample of staff involved in mentoring or coaching. The case studies are not summaries of all the different coaching and mentoring activities at these schools. They try to capture different aspects of the work in some depth so that the contexts, processes and skills are illustrated. 

Emerging practice:  

peer coaching

Blaise Primary started with just two coaching teachers who used their membership of an EAZ network to train as coaches and to practise their coaching skills with colleagues from other schools and with each other. The teachers and the head teacher are convinced of the benefits to themselves and their pupils. They have now helped their colleagues to use peer coaching to improve learning across the whole school. 
This case study helps illustrate: 

· how coaching can be used to identify and resolve particular issues in classroom teaching;

· a coaching cycle; and 

· the role played by external networks. 

Learning from observation: 

peer coaching

Newhall Green High is developing peer coaching incrementally across the school after a successful one-year pilot programme involving teachers from English, maths and science. The school has made a commitment to coaching as the principal vehicle for teacher professional development and raising standards. There are emerging signs that the programme so far has had an impact on the teachers involved and on their students. 
This case study helps illustrate:

· the processes involved in learning from observations;

· the role which leadership can play; and

· coaching skills, in particular observation, questioning and reflection.

Integrating coaching, mentoring and 

performance management

The Sweyne Park School uses both mentoring and coaching as part of an integrated line management, professional development and performance management system. Line managers both mentor and monitor their staff and coaching is extensively used to help develop craft skills where a need is identified by line managers or by teachers themselves. The school has an index of expertise so that teachers have access to coaching from ‘expert’ colleagues to develop their own practice. In the case of ITE, for example, the mentors are responsible for the trainees’ overall professional development but they are coached in specific teaching skills by subject specialists.

Staff also peer coach one another ‘on demand’ or work in their own classrooms with external consultants – which they prefer to traditional off-site INSET. Observation for learning and for accountability is commonplace across the school.

This case study helps illustrate:

· how the school links coaching and mentoring with accountability;

· differences in the use of mentoring and coaching; and

· the central place of classroom observation in the school.

A whole-school approach 
to coaching

Ravens Wood School uses coaching to support ITE trainees and NQTs, and to develop ASTs. The school also uses coaching to develop teaching and learning for all staff. Every staff member has experience of coaching and of being coached. Student achievement has improved and staff feel responsible for each other’s learning.

This case study helps illustrate:

· the processes involved in whole-school coaching programmes;
· the role of coaching in school improvement; and
· the use of coaching for cross-school knowledge creation.

Mentoring in ITE

Oakdale School has put mentoring at the heart of its activities. The school mentors its ITE trainees as well as teachers who are new to the school, all NQTs, and those who are changing roles or managing new strategies (PNS and KS3.)  The school has a senior mentor who supports staff in their mentoring roles and helps them to develop the skills and attributes of an effective mentor. As part of their membership of the Poole SCITT, the school’s ITE trainees also benefit from the services of an experienced external mentor who comes in to the school to work with individual trainees.

This case study helps illustrate:

· the skills which the school associates with effective mentoring;

· the differences in the use of coaching and mentoring; and

· the processes involved in the school’s ITE mentoring programme.

Coaching for problem solving 

and decision making

Hayes Park School uses the GROW coaching model and focuses principally on supporting staff in problem solving and decision making. The school has a senior coach and eighteen members of staff who have been through a LEA programme to train as coaches. Coaching is voluntary, although the coaching focus has to be consistent with the school’s development plan. The coaching programme has been in place for less than a year, yet the school has already identified some tangible benefits, not least in teacher confidence and ability to tackle problems for themselves. The school’s training and experience has also enabled the development of a shared appreciation of the core skills and processes involved in coaching.

This case study helps illustrate:

· the sorts of problems which coaching can help teachers solve;

· the processes involved in this kind of coaching model; and

· the skills involved in coaching

Implications for practice

One of the key findings from the fieldwork is that the language of 

mentoring and coaching is often used interchangeably. In spite of this, current practice in schools is consistent with research findings about 

effective collaborative practice.  All the ingredients (e.g. specialist expertise, observation, peer support) are present, yet as these case studies show, they are combined in different ways to suit different contexts and goals.

This raises some questions which schools might like to consider for their own circumstances.  For example:

· Observation clearly plays a very important part in coaching for teaching and learning. How might observation be used to support teachers and promote school improvement in your school?

· More and more schools are using peer coaching to help embed new skills and learning amongst teachers. This could be a cost effective way of supporting teacher professional development and raising standards. Would any of the forms of peer support in these case studies be feasible and effective in your school?

· Specialist expertise may be more effective when a specialist coach works with teachers in their own classrooms. How receptive would your LEA or local Higher Education Institution or ASTs be to ‘home delivery’?
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