


Strategy for Fieldwork and for Building Case Studies

The overall purposes of the fieldwork are to:

· identify and verify current examples of effective practice and illustrate similarities and distinctions between mentoring and coaching in a range of contexts;
· to build on what was found in Phase 1 to produce a portrait of major national, local and regional initiatives related to mentoring and coaching on which the CPD strategy can build i.e. a map;  (Note: overlap with Phase 2 Consultation and Ownership)
· identify and produce case studies which exemplify  calibrated practice involving, if possible a range of career stages:
· NQTs 
· ITT
· teachers changing subjects
· teachers learning new ways of doing things
· teachers moving into middle management
· teachers moving into headship;;
· and a range of school contexts;

· rural, urban, suburban

· different socio-economic circs

· challenging circumstances
· different sized

· different age ranges

· special schools and high SEN schools.

· help test definitions and concepts against practice 

· produce a  framework of success indicators for mentoring and coaching based on practice in the field

In order to achieve these aims we should use the case study framework as the central plank because it helps to give structure to the questions we ask. We will be using scoping phone calls, interviews and field visits to see 

· if our evolving definitions are reflected in the practice;

· which activities match our learning objectives;

· what sorts of practice to include in the mapping of activity;

· if we can find signposts for tracking down resources and materials.

Note: We will also be using the October seminars, the LEA events, the results of the mail consultation, the GTC conferences, notes of discussions with the agencies etc to test definitions, for mapping and for signposts to useful resources

Stage 1 in identifying likely case studies or sites in which to pursue any of the aims above involves our scoping stage. As a preliminary to the selection of potential case studies or site visits then, the following are critical questions

· what is or was the problem, issue or goal which the coaching and/or mentoring activity was designed to tackle? Can it be clearly described and is there any evidence that others are likely to identify with it?

· is there enough contextual detail to enable others to assess the relevance of the activity to their own situations?

· what sorts of outcomes/outputs are there? (even if the activity is ongoing, what has happened so far?) and what sorts of evidence/data are available to verify these? Will others, including teachers and/or pupils and/or leaders confirm reports and exemplify them?

· Are the school/head/teachers/any others involved prepared to be contacted and to share more details with others?

If most of the answers to these questions are positive then we should be able to make a judgement about whether a site visit is a good idea or not. 

INFORMATION ON THE REVISED SCOPING DOCUMENT SHOULD BE RECORDED IN SUFFICIENT DETAIL TO ENABLE US TO DECIDE WHETHER TO FOLLOW IT UP. WE THEN MOVE ON TO USE THE DETAILED FRAMEWORK BELOW.

Suggested structure for case studies - information needed.

1.
The first step is to establish the focus of the coaching and/or mentoring activities
What is the problem, issue or goal which is being tackled?  

For example, MENTORING:

· Mentoring to support initial teacher training

· Supporting the professional learning of another during a period of significant career and/or professional change. (eg new headship)

· Using a trusted, more senior or experienced colleague to devise a programme of help and guidance to meet learning needs identified with and for a colleague making a significant career or professional change. (EG Mentoring for Induction)

· Practical assistance offered to a professional learner on joining a new school by a mentor or mentors knowledgeable about the culture and day-to-day running of the organisation.

· Mentoring for progression (eg Support offered to a professional learner (mentee) in developing their understanding of the rights, responsibilities and values of their new role at the same time as developing their classroom or leadership practice.

· Mentoring for Problem-solving/challenge? (eg Support offered to a professional learner that enables them to address significant challenges that are hampering their own or their pupils’ progress.)

· None of the above but something quite different?

For example, COACHING:

· tackling a specific classroom or leadership challenge or developing a new skill;

· reviewing and refining established practice in the light of evidence and information about students’ performance, developing school needs and priorities and/or alternative possibilities;

· developing new pedagogical strategies based on evidence of positive impact or national policy;

· None of the above?

2. 
The second step is to establish the nature of the activity

It will be very important here to get at the fine detail of what happened. The case studies should describe and illustrate the substance of what was done. They should include information about the elements specified by the learning materials team. Specifically:
2.1. How was the appropriate intervention (mentoring or coaching) selected?

What steps were taken to find out what participants knew and could do already?

What specific skills were needed
 and developed? 

What resources were used? Are copies or examples available?

2.2 
How did the participants build and refine a shared understanding of learning goals?

What underpinning knowledge and/or specific knowledge and understanding was needed?

When and where did they meet?  

Did they record learning goals?  What questions were used to help clarify them?

What specific skills were needed
? 

What skills did they use and develop

What resources were used? (eg learning agreements) Are copies or examples available?

2.3  Is joint planning (e.g. of lessons and or new leadership approaches) involved in the mentoring and/or coaching?

What underpinning knowledge and/or specific knowledge and understanding was needed?  
When did this take place?  

What happened to turn day to day planning into a learning activity?  For example, was debriefing built into the planning session? Did people share their plans for critique/refinement?

What specific skills were needed
? 

What resources were used? Are copies or examples available?

2.4 
“Doing observation” – is observation involved in the mentoring and/or coaching?

How is this organised?  Does it last for a whole lesson or focus on a detail.  How explicit is it that the observer is also learning?  Does the person being observed have access to the evidence – e.g. via a video or tape recorder? 

What underpinning knowledge and/or specific knowledge and understanding was needed?

What specific skills were needed
? 

What resources were used? (For example protocols about confidentiality and observation focus)  Are copies or examples available?

2.5 
Learning from observation – how does this take place?


How is reflection on what has been observed organised?

Who talks first?

What status is given to the participants’ views?

What parameters are set for the discussion?

What is the balance between analysis and planning?

What underpinning knowledge and/or specific knowledge and understanding was needed?

What specific skills were needed? 

What resources were used? (for example video, recording charts) Are copies or examples available?

2.6 How were the coaching activities actually implemented? What took place? For example:

· support to clarify learning goals

· planning supported by questioning

· shared learning experiences eg via observation or video recordings

· reflection and debriefing of shared experiences 

· supported review and action planning

· shared analysis of classroom evidence, research or alternative examples of practice

· developing mutual understanding of detailed learning goals

· planning supported by reciprocal questioning

· shared learning experiences eg via observation or video recordings

· collaborative interpretation of the implications of shared experiences to promote reflection

· review and action planning

Where possible try and include illustrations such as learning materials or quotes from individuals that describe the process for them – copious notes or an audio tape are a must!

3. 
Who was involved in leading/co-ordinating the activity? 

It is important to explain who is actually doing what. There may be a learning forum or a critical mass of coaches . If there is a partnership between an HEI researcher or LEA link adviser and head teachers or CPD co-ordinators then the respective roles of collaborators need to be spelled out.

· what sorts of skills did leaders and facilitators need and use?

· what was/were their position/s in the school?

· what sorts of personal strengths did they bring to bear?

· what sorts of support networks were involved?

· if external inputs were involved, who were they and what exactly did they do?

· were regular meetings held? formal or informal?

· how was time found within the constraints of the school routine?

· what was the research base or evidence or impetus that were used as the starting point for the activities?

· how was this 'tinkered with' or adapted to suit the school aims and context?

· what new knowledge was created?

· any outputs from the activity/project (eg protocols for peer observation - to include quotes if at all possible) This not only attracts practitioners' attention, it helps them interpret what the work might mean in their own working context. 

Teachers, including heads, work on intuition a great deal. People may not always be able to articulate the skills and knowledge they used in certain activities. It will be important to get more than one perspective.

4.
Context
The next step is to establish the context.  This needs to cover socio economic factors, as well as the dimensions of the setting. This immediately helps practitioners to get a grip on the scale and nature of the coaching and mentoring activities and to relate them to their own professional contexts.

 Questions to ask and to report will include issues such as:

· the number of FSM pupils and SEN pupils;

· school and community context: how big, how well off, ethnic composition, age ranges, home-school links etc

· relevant Ofsted reports

· how many staff (how many teachers, support staff etc) how many learners (and parents?) classes, subjects? 

· school performance information;

(You could ask for the above information to be provided in advance or to be available to take with you when you go – don’t waste their precious time asking these sorts of questions if you can avoid it)

· the timescale of the activities

· experience and professional characteristics/personal beliefs etc of the leadership

· school culture :

·  is there a history of introducing innovation?

·  are staff open to collegial discussion about their teaching? 

· what cultural barriers or incentives were there for change to take place?

· management structure and management culture:

· is risk-taking encouraged?

· consultative?

· modelling?
· any other characteristics such as urban/rural, special measures, religious character, selective, beacon/specialist/training school. 

If there are several schools involved, information is needed about them too, so as to be able to include brief descriptions of each, together with the scale of the activity/practice in each school. For LEA-wide projects, a summary of the key characteristics and areas of diversity of the schools and the environment will be important.

5.
Resource needs and implications:
What were the staffing implications and other resources “costs” and gains? It is important to get all the details across here. Sometimes there may be hidden resource costs so the case study needs to probe for those and to account for any external monies/physical resources which contributed to the project. If the activities were internally resourced, how was this budgeted against other priorities?

6. 
Outcome/s of the coaching and mentoring: 

These need to look at both foreseen and unforeseen outcomes for:

Coaches and Mentors

Coachees and mentees (Professional learners)

Heads

CPD co-ordinators

Other staff 

as appropriate

Parents

Pupils

Governors

Community

Quotes are helpful here especially if they illustrate substantive issues rather than simply enthusing in general or abstract terms.

Outcomes also need to include any impact on capacity building at institutional and/or classroom levels; plus impact on regional networks and other means of sharing/transferring learning. Summarise any lessons learned and any activities which have led directly to further 

developments/programmes/activities. Where possible, look for evidence about pupil learning gain. Where the work is ongoing, it may be possible to include anecdotal evidence or reported trends from teachers, provided that this is hedged about with appropriate caveats. 

7
Evidence/Validation
All case studies should include details about how they/we/others know that whatever it was worked. What evidence, other than leadership report is available that shows the scope of the success? For example, Ofsted or IIP comments; teacher and/or pupil perceptions; performance data; retention data; pupil attendance data; changes in teacher behaviour; video or other observation data - the evidence will depend on the aims of the activity and its intended outcomes. 

8.
 Challenges or obstacles

What challenges or obstacles had to be overcome? Case studies should include details of problems and explain how these were overcome. Problems could include:

· teacher reluctance to be observed;

· defining the dividing line between personal counselling and professional issues;

· time constraints;

· lack of resources;

· lack of skills;

· staff turnover, illness etc;

· anti risk-taking culture;

· ineffective management structure.

9. 
Transferability
How can others take this practice forward?  What features are important to make this activity transportable to other environments? It will be important to remind readers that trying out new ideas usually means adapting them to suit particular contexts. 

10
Conclusions
It may not be appropriate or possible to include overall conclusions from the activity in the case study. But if, for example, the school has drawn its own conclusions it will be important to report them. It will also be useful to highlight emerging trends or implications for practitioners as a result of this work.  

11. 
Next Steps
How is the school/network going to move forward? How will it use the lessons learned from the case study activity? What are the wider implications of their work?

12.
 Contacts
All case study subjects should be prepared to be contacted.  Case studies need to include a named school contact and the general school details in case of a change in personnel. Also any other contacts who might be relevant. 

13. Video opportunities (if appropriate)
· permission to video

· named contact to organise filming locations and timings

· suggestions about what/who to film

OUTPUTS (DRAFT)

We would like to produce six case studies which illustrate the skills, contexts, activities, purposes and outcomes of mentoring and coaching.

Additionally:

· the data collected about mentoring and coaching practice will be mapped against the definitions to produce  an overview of what is happening nationally 

· resources and materials will be  selected for their capacity to support the agreed learning objectives for the learning materials strand

· examples of outcomes will be used to produce some success indicators for schools so that they can monitor their own practice against a “how do we know this is working” checklist
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