	Why
	Mentoring for Induction is practical assistance offered to a professional learner on joining a new school by a mentor or mentors knowledgeable about the culture and day-to-day running of the organisation. For NQTs this will also include induction into the profession as a whole.

Mentoring for Progression is support offered to a professional learner developing their understanding of the rights, responsibilities and values of their new role at the same time as developing their emerging teaching and learning or leadership practice. This may translate quickly into coaching.

Mentoring for Challenge is support offered to a professional learner that enables them to address significant issues that may be impeding their own or their pupils’ progress.
	Coaching is support requested by or offered to a professional learner who owns the responsibility for their learning development and wishes to review and refine established practice in the light of their interest and concern about their students’ learning, their school’s development priorities and/or the introduction of alternative possibilities for teaching and learning.

It is also used to develop, across a department or school, a professional culture in which it is natural to share the development of and thinking about practice.

	Who
	A mentor is a respected colleague skilled in facilitating & brokering supportive yet challenging development, learning for and with professional learners involved in a period of significant change or development over a sustained time period. Mentors are selected on the basis of appropriate knowledge of the needs and working context of the mentee.

A professional learner (mentee) is a colleague tackling a new or particularly challenging stage in their professional development who seeks out or is directed towards mentoring as a route towards reflective practice.
	A coach is a colleague who has expertise either in the process of coaching, a specific teaching and learning practice or in leadership and who facilitates the active and largely self-directed learning of a colleague who is seeking to enhance established practice. Coaches are frequently chosen by professional learners.

A professional learner (coachee) is a colleague tackling a specific teaching and learning or leadership challenge who seeks out or is offered coaching.


	Peer Coaching is a voluntary, structured partnership between colleagues committed to reciprocal learning and an openness to exploring mistakes as well as successes in addressing their professional learning goals. Specialist expertise in the specific teaching and learning or leadership challenge and in the process of coaching is recognised as an important ingredient and may be provided by a third party e.g. via a course, conference or demonstration session or via video or text based resources. Activities that promote and enhance reflective practice include:

· developing mutual understanding of specific goals 

· active listening

· raising awareness

· planning supported by reciprocal questioning

· shared learning experiences e.g. via observation or video recordings

· shared analysis of learning experiences, evidence, research or alternative examples of practice

· collaborative interpretation of the implications of shared experiences to promote reflection

· review and action planning

Both partners work as both professional learners and as supporters of and witnesses to their colleagues’ learning. Peer coaching partners are usually self selecting.

	
	Mentors and coaches value the contribution such work makes to their own, as well as their colleague’s, professional learning.
	

	What
	Mentoring is a partnership for significant professional learning where the mentor has a duty of care for the professional learner’s development as a whole and is accessible to the learner on an ongoing basis. Activities include a personalised mix of:

· identifying learning goals and supporting progression including taking increasing responsibility for the learning agenda

· active listening

· modelling, observing, articulating and discussing emerging practice

· raising awareness, providing guidance, feedback and when necessary direction

· in formal qualification contexts e.g. ITT, NPQH assessing, appraising and accrediting emerging practice

· review and action planning
	Coaching is a partnership in which one colleague supports the professional learning of another to develop a specific aspect of teaching and learning or leadership practice. Collaborative activities targeted at supportive but challenging professional rapport and reflective practice include:

· support to clarify learning goals

· active listening 

· raising awareness

· planning supported by questioning

· shared learning experiences e.g. via observation or video recordings

· reflection and debriefing of shared experiences

· supported review and action planning


	

	Where
	Mentoring usually takes place in the professional learner’s school – in the location where the work takes place and in quiet spaces that allow confidential reflection. For teachers, especially trainee teachers, it also takes place in other people’s classrooms to enable observation for learning.
	Coaching usually takes place in the professional learner’s own working context in order to facilitate observation of and reflection about their own and their experiments with new approaches.

	When
	Mentoring is helpful for a practitioner at the beginning of their career, at times of significant career change or in response to specific significant challenges.
	Coaching is helpful for an established practitioner at any stage in their career. The scale of challenge sought or offered and the depth of the learning agenda will vary according to both the needs and the skills of the partners.

	Roles, activities and skills will be selected for purpose and context and may overlap. Professional learners will move between different models as both recipients and providers of support. Progression may sometimes be linear but will often involve moving between roles depending on the mix of school practice, the skills and the experience of professional learners, coaches and mentors.


	Skills
	Skills

Mentors and coaches are themselves professional learners who recognise that, through mentoring and coaching their colleagues, they have an opportunity to enhance their ability to:

	
	· model expertise in practice or through conversation and the application of knowledge about pedagogy and professional practice

· offer advice and guidance based on evidence from practice and research

· construct a programme tailored to the needs and goals of the professional learner

· observe, analyse, make explicit and reflect upon their own, others’ and the professional learner’s practice

· provide information and feedback that enables learning from mistakes and success

· build trust and confidence

· relate the professional learner’s practice to existing frameworks for assessment and accreditation

· broker different kinds of support to address different learning goals

· facilitate the increasing independence and agency of the professional learner over time

· use questions that surface beliefs and values and enable professional learners to reflect upon them

· practise active listening by

· accommodating and valuing silence

· using different kinds of questions in supporting the professional learner to raise awareness, develop plans, understand consequences and explore  and commit to solutions

· affirming body  language to signal attention 

· Replaying what’s been said using the same words to reinforce and value thinking

· concentrating on what’s actually being said


	· model expertise  in practice or through conversation and the application of knowledge about an aspect of pedagogy and/or coaching

· facilitate access to research and evidence to support the development of pedagogic practice

· agree a course of activities tailored to the specific needs and goals of the professional learner

· observe, analyse, make explicit and reflect upon their own and the professional learner’s practice

· provide information that enable learning from mistakes and success

· build trust and confidence

· facilitate the independence and agency of the professional leaner from the outset

· practise active listening by

· accommodating and valuing silence

· replaying what’s been said using the same words to reinforce and value thinking

· using questions that raise awareness, surface beliefs and values and enable professional learners to reflect upon them

· using different kinds of questions in supporting the professional learner to arrive at their own plans, understand consequences and develop solutions

· displaying attentive body language to signal attention

· concentrating on what’s actually being said


	In peer coaching the dynamic, reciprocal relationship creates a different kind of professional learning opportunity where, simultaneously, both parties recognise that they have an opportunity to enhance their ability to: 

· respond proactively to specialist expertise as a catalyst for acquiring and adapting new knowledge for their own context

· observe, analyse, make explicit and interpret collaboratively their own and their peer coaching partner’s practice

· commit with integrity to reciprocity and mutual vulnerability in the learning episodes

· suspend existing formal and informal relationships based on experience, hierarchy or power

· value their own and their peer coaching partner’s experience and ideas and ability to shape their own learning

· practise active listening by

· accommodating and valuing  silence

· replaying narrative using professional learner’s own words to check meaning and/or value their thinking

· using questions that raise awareness, surface beliefs and values and enable professional learners to reflect upon them

· providing information through questioning that enables learning from mistakes and success

· displaying attentive body language to signal attention

· concentrating on what’s actually being said



	
	A professional learner has an opportunity, through being mentored or coached, to enhance their ability to:
	

	
	· respond proactively to modelled expertise to acquire and adapt new knowledge

· respond positively to questions and suggestions from the mentor

· take an increasingly active role in constructing their own learning programme

· observe analyse, make explicit and reflect upon their own, others’ and the mentor’s practice

· think and act honestly on their developing skills and understanding
	· respond proactively to specialist expertise to acquire and adapt new knowledge

· engage in professional dialogue with the coach

· understand their own learning needs and goals and develop strategies that respond to these through dialogue with their peer coach

· observe, analyse, make explicit and reflect upon their own and the coach’s practice
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