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Introduction
Neuro-linguistic programming (NLP) is defined by the Oxford English Dictionary as ‘a system of alternative therapy intended to educate people in self-awareness and effective communication, and to model and change their patterns of mental and emotional behaviour’.  It can be an effective tool for teachers in the classroom particularly in classroom management and pupil behaviour.  The researchers in this project set out to document the extent of NLP research and its use in education.  They also created a professional development programme of NLP approaches and techniques, in which practitioners carried out their own small scale case studies.  Through this researchers hoped to fill the gap in the research of evidence-based NLP use in education.  They also wanted to test whether professional development in NLP could have a ‘multiplier effect’ where teachers trained in NLP techniques can influence their colleagues and schools.
The small scale case studies covered a number of NLP techniques, including: 
· Anchoring, in which students are given an anchor, or signal which stimulates a response every time the teacher gives the signal; and
·  Visualisation, which encourages individual pupils to visualise positive future goals as if they have already been achieved.
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How successful was the NLP professional development programme?
The researchers aim in developing professional development on NLP was to encourage teachers to use NLP and to create a ‘multiplier effect’ which would cascade their learning throughout their schools.  A community of practice was specifically designed into the project and allowed participants on the NLP training programme to co-coach one another using NLP techniques.  This gave the participants the confidence to continue to use NLP and co-coach colleagues back in their school environment, thereby continuing the ‘multiplier effect’.  The schools involved have reported an increase in the quality of teaching and learning through using a number of NLP techniques.
As a CPD programme the NLP training encouraged participants to think about their own learning environments and what techniques could work for them.  In concluding the case studies the researchers reported evidence of teachers using NLP techniques to improve classroom behaviour and gaining more active pupil engagement, particularly in whole class discussion and individual learning.
For example, one case study reported the use of Anchoring to improve classroom behaviour, especially when tidying up.  The teacher used a count down from 1-5 whilst standing in a set place in the room.  Every time she wanted the class to sit quietly and wait for instructions she began her count down whilst moving to the set place.  She found that after a couple weeks the children in her class would automatically go to the set place the moment she started her count down.  
The researchers also suggested that when teachers engaged with the evidence from the case studies, at the same time as receiving specialist support from the trainers on the programme there was a considerable impact for the teachers and schools involved.  They argued that the evidence from the studies signified a ‘higher level’ of CPD according to Guskey’s five levels of impact model (2000), where participants commenting on impact is the lowest level and evidence of impact on learning outcomes is the highest:
1. participant reaction
2. participant learning
3. organisational support and change
4. participant use of new knowledge and skills
5. pupil learning outcomes
Researchers of this programme reported that all of the case studies ‘demonstrated impact at one of the three highest levels, with the vast majority demonstrating level 4, level 5 or both’.
Page 4
What strategies did teachers use in their case studies? 
Teachers used a number of strategies for their small scale case studies.  They made their choices using what they had learnt on the NLP training programme with the technique(s) they knew would be most effective in their teaching.
Anchoring – the use of an action or stimulus to elicit a set response time and again
 For example, teachers  used music and/or physical movement (raising a hand in the air) to indicate it was a particular time in the lesson to do something, such as tidy up, sit quietly at your desk.
“Spatial anchoring has exceeded my expectations regarding how well it has worked.  My classroom is calmer and more settled without the need to raise my voice to get pupils’ attention and I no longer get a half-hearted response when I want them to halt activities.”
Eye accessing cues (position of pupils’ eyes when thinking)
The researchers trained teachers to ‘notice what you notice’, i.e. signals people emit which can give you an insight into how or what a person is thinking.  One teacher noticed a pupil in their class who had problems with recalling words, who was nonetheless able, during spelling tests, to spell almost every word correctly: 
“...I noticed her eye movements differed when she was actually undertaking the learned spelling test and when being asked to spell the word independently....she improved her spelling ability and became more confident.  She began to use the way she recalled her spellings to help her remember other areas of the curriculum.”
Visualisation – visualising positive goals as if they have already been achieved
The researchers suggest that this technique is best used in combination with other NLP techniques such as anchoring.  Two teachers used visualisation alongside anchoring to create an effective climate at the beginning of lessons by getting the children to visualise themselves as the perfect class, while at the same time anchoring them to a specific spot in the room:
“The ‘Magic Spots’ have been a great aid to the teaching and learning within the classroom.  Children are much calmer, focused and receptive to learning at the start of whole class sessions and a quick wave of the magic wand is a great visual aid to remind the children of what is expected of them.”
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What did the researchers infer from the findings?
The initial literature review by the researchers revealed a lack of statistical research into NLP in the classroom, although there is a significant body of qualitative evidence based on, for example, interview and observation.  What arose from the evidence was the importance of avoiding the ‘neuro-myth’ trap, that is, using brain-based theories that have no basis in scientific evidence about the brain.  For the researchers, the advantage of NLP is that it is based on evidence about observable behaviour, rather than speculation about what is happening in the brain, although it has become common for neuroscience explanations to appear in NLP training. For NLP to continue with its success in classroom practice the researchers suggests four areas for development including a need for:
1. impact evidence and critical review;
2. alignment of the terminology used in education with that of the scientific evidence;
3. a clearer picture on NLP research based on academic research, and
4. re-evaluation of NLP theory as research develops.
In analysing the teacher-led research studies the researchers noted several areas of pupil impact in relation to pupil improvements in affective development, specifically: 
· positive changes in attitude;
· improved self concept, and
· better acceptance of responsibility for:
· actions, and
· behaviour
There was also evidence of improved behaviour in the classroom, including:
· increases in active learning, and
· more engagement in classroom discussion.
The teachers involved in the small scale research studies, also noticed a difference in their own attitude and behaviour, particularly towards their colleagues, but also their pupils.  They noticed that this change in behaviour and language had a positive impact on their relationship with their pupils.  For example: 

‘I feel I have a greater understanding of the pupils I teach.....I am also more aware of how my state can affect others and have learnt skills that I can use to change my emotional state and help others to change theirs.’ 

‘This project has had a huge impact on my own work and personal attitudes.....My main observed impacts on students were that when I took the time to use language in a more considered and constructive way, the effects on students was at times almost instant, they visibly relaxed or they also began to change the language structures they were using.’
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What was the purpose of the study?
The purpose of the research was firstly to document and review NLP literature, both the extent to which NLP publications are available and the scope of their coverage.  The researcher’s secondary aim was to fill the gap in the evidence base identified in the literature review through teacher-led case studies, with a view to recording evidence of impact on teachers and pupils.
How was the research carried out?
The study was conducted in two phases.  Firstly a literature review of NLP which focused on English language academic research on the use of NLP in education.  The researchers used Education Indexes from Australia, the UK and the US, alongside a list of references hosted by the NLP Research Recognition Project, based at the University of Surrey.  In total 111 references were included in the formal analysis of the literature.
The second phase of the study was the teacher-led NLP action research case studies, undertaken as part of an NLP in Education training programme.  The researchers secured funding from TDA to develop NLP-based professional development and invited 24 schools to nominate two teachers to take part in the four day training programme.  At the end of the four day programme the teachers returned to their schools to undertake a small scale research study in their classrooms.  The outputs from these research studies the researchers hoped to use to begin to fill the gap in evidence-based NLP education research.
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Implications
In completing this digest the authors began to ask the following questions about implications for practitioners: 
· Teachers undertaking the small scale NLP research studies noticed a significant improvement in their own language and behaviour towards their pupils which in turn affected their language and behaviour with colleagues.  Perhaps you could look at the language you use with your pupils and colleagues.  Might there be benefits to them and to the school culture of deliberately using more considered and positive language?
·  Anchoring had a marked effect on classroom management and pupil behaviour.  Is this something you could do with your class?  For example, would anchoring help you reduce ‘lost time’ in lessons as you wait for pupils to settle or move on to another phase of activity?
In addition the authors began to ask the following questions about implications for school leaders: 
· The literature review indicated a lack of research evidence in NLP directed CPD.  Is this something you could address when looking for CPD for your staff?  Perhaps by getting a clearer picture on NLP and its impact?  You might like to contact the NLP and Research Project at the University of Surrey for advice: http://www.nlpresearch.org/ 
The impact of the NLP training for the teachers was particularly evident in their realisation that their own attitude to language had changed.  Could you encourage your staff to reflect on their own attitude to language in school and encourage them to do the same with their pupils?  
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Carey, J, Churches, R, Hutchinson G, Jones J and Tosey, P (2010). Neuro-linguistic programming and learning: teacher case studies on the impact on NLP in education. CfBT Education Trust: Reading, available at www.cfbt.com
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