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Introduction
According to the Head of Ofsted Christine Gilbert, too many children are leaving primary school unable to read and write well enough: “weaknesses remain in teaching children to read and write, with the result that the standards achieved by many children at the end of the primary years fall stubbornly short of what are desirable and, the evidence suggests, achievable”.
 In response to this finding, Ofsted has produced the report ‘Reading by six: how the best schools do it’ which looks at how the 12 top-rated schools teach pupils to read and write. In particular, these 12 schools achieve their high levels of literacy by setting high expectations for their pupils and teaching reading and writing using phonics.  

The study this digest focuses on looks at how effectively reading and writing was being taught to Year 1 and 2 pupils in New Zealand. The evaluators also wanted to find out how well assessment information was being used by teachers to plan and evaluate their teaching. Having evaluated the quality of teachers’ literacy practices in the 212 schools involved in their study, the evaluators identified some effective and less effective approaches to teaching reading and writing.  This TRIPS will be of interest to primary school practitioners teaching Key Stage 1.
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How did teachers use assessment data effectively?
The evaluators noted a number of characteristics of effective practice regarding assessment, including: 

Reflective and collaborative practice 

Teachers collected achievement data, shared it with their colleagues and used it to reflect on how well pupils were progressing. Through taking the time to have these discussions, teachers were able to share advice on practices that were having a positive impact on achievement. These meetings also improved teachers’ confidence in determining their pupils’ writing achievement.

Professional learning and development 

Where schools took responsibility for their own literacy development, teachers shared research and literature that focused on effective practices. Lead teachers then arranged meetings where colleagues could discuss how these practices could be introduced into their classroom. Once implemented, teachers observed each other to share their experiences with the practices and offer means of improvement. 

Responding to pupils’ needs

Teachers used the assessment data they collected to respond to the needs of individual pupils. These needs were addressed through teachers sharing pupils’ moderated assessments with them to determine their learning goals. Through regular teacher-pupil conferences these goals were monitored, and at the end of each term formally reflected on.

Parental involvement

Parents were kept informed about their child’s achievements through parent/child/teacher interviews. These interviews involved a discussion of, and reflection on, a child’s development and progress, and talking about how a child’s learning goals can be achieved. This provided an opportunity for pupils’ progress to be celebrated and further areas for improvement to be made clear to parents.     

Good data analysis and interpretation 

Through good data analysis and interpretation, teachers were able to decide on teaching objectives and set group and individual learning goals. Those pupils underachieving were monitored through specific assessments and targeted with additional instruction. To complement the data collected through assessments, teachers made observation notes during lessons of the significant needs or successes of their pupils.
What did good teaching practice in reading look like?
The evaluators noted a number of characteristics of good practice in teaching reading. These included using a combination of teaching approaches, modelling and keeping pupils engaged.

Using a combination of teaching approaches

To meet the diverse needs of their pupils, effective teachers combined teaching approaches. For example, they combined whole language, emphasising meaning and strategy instruction, and phonics-based methods. Teachers selected the teaching approaches they adopted in their lessons on the basis of the needs of their pupils. 

Modelling

Teachers modelled books to highlight the learning focus of their lessons and to help pupils understand the reading behaviour they needed to adopt to succeed. Modelling was also used to provide pupils with the visual prompts they needed to be encouraged to read or use print independently.

Keeping pupils engaged

By keeping lessons at a steady pace, pupils remained engaged and successfully completed the tasks they had been set. Teachers also kept pupils engaged by:

· allowing them to choose and read texts throughout their lesson;
· making supporting activities available, such as letter and word games; and
· deploying technology for pupils to practice reading, viewing and listening skills.  
Adopting a wide range of strategies

Effective teachers adopted a wide range of reading strategies and had a good awareness of the knowledge and skills pupils needed to thrive in reading. To encourage oral language development teachers:

· spent time asking pupils questions;

· encouraged pupils to share their ideas; and

· re-read stories they knew with a fellow pupil. 
Use of adult helpers

Adult helpers (either teaching assistants or parent helpers) were trained by the class teacher to provide literacy support to pupils. These adult helpers spent their time moving around the classroom taking part in word games and listening to individual pupils read. Teachers continually communicated with their teaching assistants to ensure they knew how they could support pupils in achieving their reading goals. 
What did good teaching practice in writing look like?
The evaluators noted a number of characteristics of effective writing teaching practice. These included making writing purposeful, helping pupils to plan their writing and self and peer assessment.  
Make writing purposeful 
Effective teachers made writing purposeful by asking their pupils to write about their experiences and the things they were familiar with. This was achieved through showing them photographs and computer images of occasions and events they had attended. To increase motivation in writing, teachers gave pupils opportunities to write independently and select the focus of their writing.

Helping pupils to plan their writing
Through oral language activities teachers encouraged pupils to plan their writing. Teachers asked their pupils questions that promoted them to think more deeply and clarify their thoughts. Pupils were also given time to talk about the content of their stories with another pupil or in a small group. To keep pupils engaged, teachers reinforced pupils’ suggestions of exciting words and continually showed enthusiasm in pupils’ writing ideas.  
Modelling 

Through writing with pupils individually or as a group, teachers modelled language features, breaking down the skills pupils needed to focus on. During this modelling, teachers used the topics pupils had chosen to write about to demonstrate to them the value of their ideas. To facilitate good planning, teachers taught their pupils how to use diagrams, pictures and charts that aided planning in writing. 
Self and peer assessment
Pupils had many opportunities to assess their own learning and reflect on their work. For example, teachers handed out such things as ‘I can’ and ‘My goals’ sheets. Teachers allocated time for pupils to share their writing with, and receive oral feedback from, fellow pupils. This helped pupils to understand that their writing was for an audience.
Celebrating pupils work
Teachers encouraged pupils to aspire to be good writers by celebrating their writing achievements. Writing work completed by pupils was displayed on classroom walls and writing corners were created for a ‘writer of the day’ display. Further celebration included putting together books of pupils’ writing that they could enjoy reading together. 
How did schools effectively promote and monitor high expectations for achievement? 
The evaluators noted a number of characteristics related to effective promotion of high expectations for achievement. These included sharing expectations, parental involvement and school leader monitoring. 

Keeping and sharing expectations

Effective schools set clearly expressed and well documented literacy expectations for six months, one year and two years at school. These expectations were set or modified by teachers and school leaders using resources such as Progress Indicators (English Matrix) from the The New Zealand Curriculum. Once set, expectations were shared with the school community for class and school wide monitoring and reviewing. After assessment data had been collected and reviewed, expectations were amended to reflect the changes in student performance.

Parental involvement

Teachers shared with pupils’ parents the reading and writing expectations the school had set their child. Parents were provided with reliable and accurate information on how their child was achieving and progressing in comparison to national and/or school expectations. To encourage parents to help their children achieve their expectations, schools arranged information evenings where parents could learn more about achievement levels and how they could be achieved.

School leader monitoring

Effective school leaders understood that monitoring and review as a cyclical endeavour or inquiry process where school decisions to improve learning are based on assessment data. To exemplify the ‘Teaching as Inquiry’ process school leaders asked themselves three questions about their data: 

· “How are our Year 1 and 2 children achieving in reading and writing: are they where they need to be to succeed and where do we now need to focus?

· What do we need to do to support teachers to ensure that all groups of children in Years 1 and 2 progress and achieve appropriately?

· How successful have we been – how do we know that what we put in place worked?”

In effective schools either the deputy head or headteacher was responsible for monitoring Year 1 and 2 achievement and progress data and for sharing it with colleagues and the school board. This data was also used to evaluate leaders’ practice and professional learning development priorities. 
What did ineffective teaching in reading and writing look like?
In addition to the evaluators noting effective teaching in reading and writing, they also noted some ineffective practice. 
Teaching practice in reading
The evaluators considered ineffective teaching in reading to include:

· adopting whole-class teaching that failed to offer pupils targeted reading opportunities at an appropriate level; and

· selecting reading strategies ‘on the hoof’ without much thought to the individual needs of pupils. 
A failure to plan lessons resulted in some pupils being introduced to new ideas when they hadn’t been given the time they needed to embed those they had been taught previously. 
Teaching practice in reading 

The evaluators found that ineffective teachers adopted practice such as:

· focusing almost entirely on spelling, punctuation and handwriting leaving little opportunity for expressive writing; and 

· allowing little time for pupils to develop their independent writing skills.

Instead of allowing pupils the time they needed to develop as independent writers, teachers provided their pupils with the same sentence starters each day. 

Use of assessment data in reading and writing
The evaluators noted that the characteristics of ineffective use of assessment included:

· keeping intermittent and incomplete assessment data; and

· not using assessment data to plan for learning needs.

The consequence of these approaches was pupils being given work to complete that was too difficult or not challenging enough. For example, teachers involved all children in ‘letter of the week’ activities, despite data indicating that some children already knew the letters well. 

High expectations in reading and writing
The evaluators recorded that ineffective schools expectations were:

· not focused on improvement or based on student achievement data; and 

· were set at too low a level.
Teachers decided to set low expectations for their pupils because they feared that if high expectations were set, many pupils would be seen to be failing.
What did the evaluators conclude from their findings?
Overall the evaluators found that effective teachers of Year 1 and 2 pupils are those that:

· understand the theories and content knowledge they need to successfully teach all Year 1 and 2 pupils;

· are confident in using assessment tools and other data to judge how well pupils are achieving and what needs to be done for them to progress more;

· clear about what they expect their pupils to achieve in reading and writing and respond to the progress they make;

· use a wide range of instructional teaching strategies to engage and motivate pupils;

· base their teaching approach on the diagnosed needs of their pupils as individuals and as a group; 

· confident in using a range of teaching practices to support pupils who are not meeting their reading and writing expectations;

· set learning goals with pupils and plan with them the ways they can be achieved;

· discuss with parents their child’s achievement, progress and next learning steps so they can help their child improve their reading and writing;

· understand that teaching quality and an inclusive learning environment impact on a pupils’ success in reading and writing;

· monitor the impact their teaching is having on pupils and make any necessary improvements;

· discuss with colleagues what teaching practice is working well and what needs to be improved; and 

· collaborate with colleagues to discover how they can help students who need to make additional progress to achieve their expectation. 

Overall the evaluators found that effective school leaders are those that:

· are clear that it is their responsibility to inquire into pupils’ achievement and progress at each school level and use assessment data to lead changes in teaching;

· develop a school wide inquiry culture by allowing time for teachers to discuss whether improvements have been made and assist teachers’ understanding of the progression children need to make to succeed;

· assist in establishing, communicating and monitoring clear reading and writing expectations for Year 1 and 2 children;

· know where early expectations fit with succeeding years expectations; and

· establish data monitoring, analysis and reflection cycles and use them to recommend necessary changes to professional learning and development, learning resources and teaching programmes. 
How was the research designed?

The evaluators set out to answer two main questions: 

· how well do teachers assess, plan and teach reading and writing to children in Years 1 and 2? 

· how well does the school promote and monitor high achievement expectations in reading and writing in Years 1 and 2? 

The evaluators collected evidence from the 212 primary schools having an education review through observations of teaching practice, talking with teachers and senior staff members, looking at relevant school documents and asking schools to complete a questionnaire. In particular, the evaluators focused on how teachers made professional judgement about the teaching strategies they adopted and the confidence they demonstrated with the practices they used. 

What are the implications?
In completing this digest the authors began to ask the following questions about implications for practitioners: 
· Effective teachers adopted a wide range of reading strategies carefully targeted at the needs of all their pupils. Could you invite a colleague to observe you teaching reading and then afterwards discuss with them the intention behind the approaches you used, what you felt worked well and what worked less well for different groups of pupils and what might be a better approach? 
· Effective teachers sat down with their pupils individually or as a group to write with them. Could you model language features to show the skills learners need to focus on to improve their writing? Perhaps you could use a range of modelling strategies and measure the impact they have on learners’ progress to identify the most effective?
In addition the authors began to ask the following questions about implications for school leaders: 
· Effective school leaders worked with their staff to establish clear reading expectations for Year 1 and 2. How do you ensure that all your staff have clear expectations of reading and know where these fit in with succeeding year expectations? 
· Effective school leaders developed a school wide inquiry culture which included monitoring data to see where improvements needed to be made. How do you ensure your staff have the time to collect, analyse and discuss data? Could you arrange staff meetings for this purpose? 
Where can I find out more?
Practitioners may find helpful the following Research for Teachers summaries:

Effective early literacy teaching in the first years of school.  Available at:  http://www.gtce.org.uk/tla/rft/literacy_0304/
Inside the literacy hour.  Available at: http://www.gtce.org.uk/tla/rft/rural_lit0202/
Strategies for improving pupils’ writing skills.  Available at:  http://www.gtce.org.uk/tla/rft/improv_curric0208/
Teaching phonics effectively.  Available at:  http://www.gtce.org.uk/tla/rft/phonics0707/
Practitioners may be interested in TRIPS digest:
Primary teachers as readers

Available at:  http://www.standards.dcsf.gov.uk/research/themes/English/teacherreaders/
The effects of using cognitive strategies on children’s reading comprehension

Available at: http://www.standards.dcsf.gov.uk/research/themes/English/Thecomprehension/
Other useful resources:

Ofsted report: Reading by six: how the best schools do it

Available at: http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Documents-by-type/Thematic-reports/Reading-by-six-how-the-best-schools-do-it
A helpful tool online work tool: www.midlandit.co.uk/education 
� The Annual Report of Her Majesty’s Chief Inspector of Education, Children’s Services and Skills 2008/09 (HC 11), 2009.





