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Session objectives 

• Explore the professional learning 

advantages of engaging with mentoring 

and coaching and how it can be linked to 

school improvement/impact measures 

• Understand  the role of ‘smart tools’ to 

support and embed quality mentoring and 

coaching experiences in school 

 

 



Discussion 

• Think about your own experiences of learning. 

 

•  Identify 5 or 6 features which have contributed 

to making an experience a success. 

    



Sauce for the Goose 
There’s a risk that we are / 

have been focusing too much 

on the teaching of teachers 

 

We need to think just as hard, 

perhaps even harder, about 

professional learning as we 

do about student learning 

 

What might be some 

important similarities and 

differences between adult 

professional learning and 

young people’s learning? 

 

“I’ll have what he’s 

having!” 



What do we know about effective staff learning? 

•10-14 pairs of teachers – 24 
hours with leading researchers  

•Learn about aspect of practice 
and peer coaching 

•Build co-coaching agreement 
for 12 weeks  (min 4 cycles) 

•Follow up 24 hours – exploring’ 
before and after work & 
strategies & teaching others 

•AfL,  making effective  
behaviour interventions; 
thinking skills; science; MFL 



                  The EPPI Reviews 

• 4 reviews of the research about the impact of 

collaborative and individually oriented CPD on 

teachers and teaching and on student learning & 

achievement 

• 40,000+ titles & abstracts 

• 300 + full studies 

• 45+ data extractions & syntheses of the 

evidence 

 

 



Benefits for pupils 

• Positive links with student: 
– motivation to learn 

– performance e.g. test results, specific skills e.g. maths 

& literacy, reading, problem solving 

– responses to specific subjects & curricula  

– organisation of work 

– use of collaboration as a learning strategy  

– questioning skills & responses 

– skills in, and selecting and using, a wider range of 

learning activities 

 



The link with coaching 

• The studies and programmes with positive effects all 

contained very similar processes 

• Some called the collaborative element  peer support, 

others peer coaching, others still collaborative enquiry  

or conferencing 

• All also involved specialist external support – some 

called this coaching, others consultancy, others 

facilitation 

• This evidence, together with fieldwork to capture current 

practice in England, underpins the coaching and 

mentoring framework 



Professional learning with positive outcomes 

• The use of specialist external expertise  

• Peer support to create trust, enable risk taking, 
and generate commitment  

• Observation & feedback from specialists 

• Observation for learning plus debriefing (what 
isn’t within reach on one’s own) 

• Scope for participants to identify own CPD focus 

• Processes to encourage, extend & structure 
professional dialogue & reflection  

• Effective use of time to embed practices in 
classrooms e.g. on-course planning 

 



The link with coaching 

• The studies and programmes with positive effects all 

contained very similar processes 

• Some called the collaborative element  peer support, 

others peer coaching, others still collaborative enquiry  

or conferencing 

• All also involved specialist external support – some 

called this coaching, others consultancy, others 

facilitation 

• This evidence, together with fieldwork to capture current 

practice in England, underpins the coaching and 

mentoring framework 



       Conditions that enable it? 
• A pressing issue linked to aspirations for pupils 

• A strong evidence base on which to build 

• Requirement to build on existing research 

• Clarity & rigour re: role of evidence & quality 

• Coaching in methods and in writing up research 

• An emphasis on needs of users from the start 

• Sustained support over 3+ years 

• Meeting needs of vulnerable pupils deepened 

and drove professional learning from/ through 

research 
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The National Mentoring and Coaching Framework 

 Initially coaching was voluntary - now enshrined 

in the Professional Standards 

The framework comprises: 

a set of 1+10 principles for outcomes focused on 

coaching and mentoring 

a summary of the skills involved in mentoring and 

in specialist and co-coaching 

a summary of core concepts – the why, what, 

who, where and when of coaching and mentoring 

a diagram comparing mentoring and coaching 

showing how activities overlap  



A principle 



Skills Summary 



 

  Identifying learning goals 

Watch the clip of John and 

Sarah’s conversation. 

What kind of conversation 

is it? 

Why is it like that? 

What might help improve 

it? 

D:/EMAC/Pack 5 Pulling Together/files/PTO_core.flv


 

Getting the right input 

Watch the ending 

where they begin to 

focus more 

What enables them to 

do this? 

D:/EMAC/Pack 5 Pulling Together/files/PTO_end1.flv


Using tools to scaffold learning 

• Robinson’s findings re strategic alignment 

and leadership puts particular emphasis 

on the role of tools in enabling quality at 

scale 

• Tools might be learning resources, ways 

of organising time, coaching resources, 

research tasters etc 

   Here are some examples... 

 



  

                 

 Your EMAC packs can support you 



    Choosing questions to ask 

There are 4 phases in coaching conversations. 
These are: 

identifying and refining a focus for learning 
exploring why things work the way they do 
exploring alternative possibilities 
planning the next steps 

A fifth set focuses on pace and might be used 
at any point in a coaching conversation 
 

 

 

TH12R2 



TH14R2 

    Questioning frameworks... 
1.In what way do you see this coaching session 

supporting your work? 

• How do you see it taking your thinking forward? 

• How will it help you embed new skills into your 

practice? 

• What do you see happening, taking place, and being 

done? 

• CHECK – is this what you are aiming for? 

2. Where is your work at present in terms of this 

happening? 

 

• What are the key relevant aspects of your work? 

• What are the present strengths which will help you to 

achieve this through your coaching session? 

 

4. What currently stops you from achieving your aims?  

What is it about your working environment that prevents 

you from achieving these aims at the moment? 

Be very specific.  Generalisations prevent clear thinking. 

Explore: 

• your own actions, feelings, thoughts and attitudes; 

• perceived actions, feelings, thoughts and attitudes of 

others; and 

• obstacles to progress. 

3. What do you need to do to incorporate the outcomes 

of this coaching session into your work? 

• personally; 

• organisationally; 

• with other colleagues; 

• with students; and 

• if possible, identify the specific actions, states of mind 

etc which will ensure the outcomes from this session are 

embedded and sustained. 

 



• Learning agreements help: 

– crystallise learning goals 

– set high expectations for the professional 

learner and the coach 

Learning agreements 



Learning agreements 



 

            Research tasters 

Each reflective activity offers: 

a descriptive title phrased as a question; 

a research nugget – a snippet of evidence 

your evidence – an activity for you to use in your 
classrooms to immerse yourselves in your pupil’s 
current experiences of the issues raised by the 
research 

moving forward – suggested activity to try out a 
new approach 

find out more – links to places where you can 
read more information 
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Some questions  
• Does a coach need to know about: 

– the content of the professional learning?  
– the coaching process? 
– Or both? 
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 A metaphor 
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